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FOREWORD 
It is the aim of this thesis to 
present the findings of a study of the 
educational development, of Northampton, 
Massachusetts from the colonial period to 
the present, 1663 - 1940. The term 
"education* is used in the broadest sense, 
to inolude the work of both public and 
private schools, from elementary grades 
through secondary schools to the College. 
It may thus be possible to gain from this 
local study of the educational conditions 
of one of Massachusetts* oldest towns, a 
better understanding of the whole set-up 




"Education for the children of all people, 
extending from the primary grades through the 
university, constitutes America^ noblest contribu¬ 
tion to civilization." - - - Calvin Coolldge 
"Nothing has contributed more, unless its 
long line of Christian teachers be excepted, to make 
Northampton the seat of intelligence and good sooiety 
-1 
that it is, and has been, than its schools." 
Northampton is the county seat of Hampshire, 
which is often spoken of as the "College County of 
Massachusetts." For over a century, Northampton has 
had a distinctly "academic" atmosphere. There has 
been the gradual though conservative progress of an 
organized system of common schools, from the first one 
established in 1663 to the present system of a Senior 
High School, three Junior High Schools, and eleven 
Elementary and Grammar Schools. 
"From the time of the earliest recorded 
history of the Northampton schools to the present day 
1. Holland, J. G., History of Western Massachusetts, 
Vol. I, p. 384. 
2. 
the same problems of administration and supervision 
have confronted those charged with the care of the 
schools; similar obstacles have been met and overcome; 
methods and subjects of instruction have been in vogue 
for a time and after being discarded have again found 
favor, usually under new names and always in improved 
forms; difficulties have arisen and after being solved 
have again appeared and re-appeared - meanwhile growth 
and improvement have been constant.1,1 
Northampton has seen the coming and going 
of a number of private schools of various types. 
Today, Northampton is the home of 3mith College, the 
largest resident college for women in the world, the 
famous Clarke School for the Deaf, Smith»s Agricultural 
V 
School, and others. 
With such legislation as the ordinance of 
1642, passed by the General Court of Massachusetts, 
which says nothing of schools but says that children 
shall be educated - begins the history of compulsory 
education in Massachusetts. 
Prom that point, this paper begins with a 
summary of Northampton1s early educational history, 
1. School Committee Report 1904-1905. 
then goes on with the development of free publlo 
education to the present. The wealthy families 
objected to supporting a system of publlo or 
wcommonn schools, and spent goodly sums educating 
their sons and daughters at the higher aoademles and 
seminaries, therefore, this paper will discourse 
briefly on each of the private schools which were 
organized in Northampton. Those which, though 
privately endowed, actually served and still serve 
Northampton, will be particularly stressed. 
Both elementary and secondary education 
in Northampton have gone through many ohanges from 
1663 to the present. Gradually an Integrated system 
combining both levels of education, has evolved, 
providing both practical and cultural education for 
all. Both public and private schools have made 
increased educational opportunities available to 
those who were able to aooept them. 
EARLY EDUCATION IN NORTHAMPTON 1603-1830 
4. 
Education began In Massachusetts under moat 
t 
favorable auspices. The colonists who settled in 
Massachusetts were men of broad and liberal education. 
“The population of our oountry has never been so 
hi$£ily educated since as it was during the firet fifty 
years of Massachusetts history. They early set up 
schools patterned closely after those they had known 
at home.** 
Compulsory education In Massachusetts began 
in 1642 when the General Court of Massachusetts passed 
the first school law of the oolony. This law was an 
attempt to "provide generally what a few towns had so 
2 
far provided individually." By this law the court, 
in view of the neglect of many parents and guardians 
in the training of their children "in learning and 
labor ••••• profitable to the commonwealth," ordered 
the selectmen of the towns to take account of all 
parents and masters as to their children*b education 
1. Cyclopedia of Education, Vol. IV, p* 148. 
2. Ibid.. p. 149. 
and employment. They were to divide the to^rns bo that 
each should have the oversight of a certain number of 
families, and they were to see that the ohildren could 
5. 
read and understand the capital laws of the country, 
and that they were also put to some useful work. 
Parents and masters refusing to give proper accounts 
were to be fined, and the children might be taken 
from them. Education was declared by this law Hto be 
necessary for the welfare of the colony, the obligation 
to furnish It was placed upon the parent, and the right 
of the colony to compel parents to furnish it was 
asserted. 
In the ordinance of 1647, there was more 
definite legislation. The colony required the towns 
to furnish a school or schools. Tills law, commonly 
known as Mthat old deluder Satan law,!1 is the real 
foundation of the Massachusetts school system, and has 
often been called the mother of all of our school laws. 
The General Court ordered that "every township of 
fifty families shall appoint a master to teach all 
children to read and write, and for his services shall 
1. Ibid., Vol. IV., p. 149. 
6. 
reoelve payment from the parents of inhabitants in 
general, thuB allowing public money raised by taxation 
to be used to provide education required by the state. 
/ i 
The law read: "yt ev^y towneshlp in this iurisdiotlon, 
aftr ye Lord hath increased y® to ye number of 50 
household1,8, shall then fortwth appoint one wth in 
their towne to teach all such children as shall resort 
to him to write & reade, whose wages shall be paid 
elthr by ye parents of raastrs of such children, or by 
ye inhabitants in genrall, by way of supply, as ye 
maior p^ of those y^ ordr ye prudentials of ye towne 
shall appoint; pvlded, those y^ send their children be 
not oppresed by paying much more yn they can have y13, 
taught for in othr townes.*^ 
The law quoted above, while it allowed towns 
to make schools free, did not so direct. "Free schools 
were many years under discussion before the to ns 
generally adopted them. Opinions were divided, the 
poorer classes favored free sohools, while the more 
wealthy, especially those without children to send, 
opposed them. Free schools did not become general till 
1. Hinsdale, Burke A., Documents Illustrative of 
American Educational History. 
Trumbull, James R., History of Northampton, Mass 
Vol. I, p. 141. 
2. 
7. 
long after the commencement of the 18th century."1 2 3 
For the first ten years of Its history, the 
town of Northampton had no public schools. But it is 
"not to be supposed that they were suffered to remain 
in ignorance of the alphabet, however muoh they may 
have suffered in making its acquaintance. Whatever 
knowledge they possessed was either obtained at home 
or at private schools, taught at the different 
p 
houses.w But by 1662 there were sixty-two male 
residents who owned meadow land, and who were house¬ 
holders. So in order to comply with the law it was 
necessary for the town to engage a schoolmaster. It 
was evident that in 1668 the achools were not yet an 
established institution of the town of Northampton, 
as the records of that year show that it was voted by 
the town "that they are willing to have a scole master 
for the yeare lnsueing." 
This same law of 1647 further prescribed 
1. Judd, Sylvester, History of Hadley,, p. 98. 
2. Trumbull, James R., History of,. Northampton. Mass, 
Vol. I, p. 141. 
3. Everts, L. H., History of the Connecticut Valley In 
Massachusetts, p. 1^2. 
8. 
that '‘every town of one hundred families must also 
provide a grammar school, the master of which was to 
be able to Instruct the youths sufficiently to enable 
them to enter the university.For the neglect of 
this duty each town was to pay a penalty of five 
pounde, which was increased in 1671 to ten pounds. 
This new law laid down fundamental principles. 
“1. Towns were now to be compelled to 
provide schools. 
2. A standard of instruction was fixed 
by the colony. 
3. Public taxation could now be resorted 
to to provide what the colony required. 
4. Higher education leading to the 
university must be provided, and g 
night be provided at public expense. * 
Before 1688 the town of Northampton had more 
than one hundred families and according to the law 
quoted above should support a grammar school, but 
nothing had been done about it. While the town was 
liable to be ^presented at court for not maintaining 
a grammar school, it saw fit in the vote establishing 
such a school, to base its action upon the higher plane 
1. Cyclopedia of Education, Vol. TV., p. 149. 
2 Ibid. 
9 
of educational needs, rather than upon the compulsory 
mandate of the statute."1 2 The following vote was 
passed In I088. "At a Leagall Towne meettlng January 2; 
168? (1688) The Towne Considering the need of A Schoole 
master that should be Able to Instruct children and 
youth In Learning and so be able to Instruct such 
children as their parents desire to bring vp to Learning 
to fit ym for the oolledge that so they may be fit ye 
Service of god in the church or otherwise in the 
publlck .... ordered the Selectmen now to be chosen to 
procure one that may be suitable for the service aboue 
.2 
expresses for the year insulng. 
There were evidently a number of parents 
who preferred to pay the fine rather than Incur the 
cost of "keeping" such a school, at least there were 
several oases of parents being brought to court for 
neglecting this duty. While the common schools, which 
taught pupils to read and write English, were well kept 
up in the colonies, the Latin grammar schools were 
111 adapted to the conditions of these early settlements. 
1. Trumbull, James R., History of Northampton, Mass., 
Vol. I, p. 389. 
2. Ibid., p. 390. 
10. 
In many place8 there were only three or four boys who 
cared to study Latin or prepare for oollege so the 
inhabitants were indignant at having to support such a 
school master} consequently, although these grammar 
schools were not supposed to admit boys who could not 
read or write English, the master wsb, in many cases, 
oompelled to take auoh pupils when they were very young 
and to give them the necessary instruction. MWhlle a 
certain group, composed chiefly of the clergy, wished 
the study of Latin kept up through the grammar schools, 
the people generally were making an effort to secure a 
practical education - reading, writing and arithmetic - 
in the English or writing schools. 3o there ensued a 
,1 
Struggle between these opposing factions. 
Despite these facts, the Instigators of the 
law did net retract. The famous eulogy upon Massachusetts 
made by Lord Maoauley before the House of Commons in 
1847 attested to this spirit. 
MAssuredly if there be any class of men whom 
the Protestant nonconformists of England respect more 
highly than another it is that olass of men, who, could 
Walter H., Early New England Schools, p. 50 1. Small, 
11. 
flee nothing servile or degrading In the principle that 
the State should take upon Itself the charge of the 
education of the people. In the year 1648 they passed 
their first legislative enactment on this subject, in 
the preamble of which they distinctly pledged themselves 
to this principle, that education was a matter of the 
deepest posnlble importance and greatest possible 
Interest to all nations and to all communities, and 
that, as such, it was in an eminent degree deserving of 
the peoullar attention of the State. 
Not only were these early fathers eager that 
the high ideals of education be maintained, but they 
were primarily Interested in the character of those who 
dispensed it, for in 1654 the General Court ordered 
that, Hinasmuch as the welfare of the country was 
concerned with the education of the youth in good 
llteicature and sound doctrine, the selectmen of the 
several towns should not admit as a teacher any person 
who had shown himself unsound in faith or scandalous 
In his life."^ This same law declared the right of the 
colony to examine and certificate all teachers. 
1. Hinsdale, Burke A., Docuaent3ustratlve. of 
Amari can Educational Hiatorx» P* 
2. Ibid., p. 26. 
12. 
Again the responsibility for the education 
of its youth was placed upon the towns in proportion 
to their inhabitants, for in 1683, the General Court 
ordered that every town of more than five hundred 
ftunilies should maintain two grammar schools and two 
writing schools. The penalty for failure to oomply with 
this order was inoreased to twenty pounds for towns of 
more than two hundred families. 
Another step in the advancement of learning 
in Massachusetts was found in the Act of 1789 of the 
General Court wherein education, but not school 
attendance was again made compulsory and the list of 
subjects and the length of the school terras were 
prescribed. By this act it was reiterated that a town 
was to maintain a master of good morals to teaoh 
children to read and write, and to instruct them in 
the English language as well as in arithmetic, ortho¬ 
graphy, and decent behavior. The term of such instruc¬ 
tion was to be equivalent to six months ibr each school 
if the town contained fifty families, but if it contained 
100 families the school was to have been '’kept" for 
twelve months in each year. In addition to keeping the 
common school, towns of one hundred and fifty families 
were to keep writing aohools for twelve months eaoh 
year. In the grammar school, which was to have been 
maintained by a town of two hundred families, the 
subjects taught were Latin, Greek, and English. This 
school, together with the writing school, was to have 
been kept for twelve months. By this same act which 
authorized each township to define the limits of its 
school districts, was initiated the district school 
system. All teachers in the higher schools were 
required by this same law to be college graduates, 
although instead, a certificate from Ma learned 
minister, well skilled in the Latin and Greek languages, 
settled in a town where the school was proposed to be 
•kept*, or from two equal well qualified ministers in 
near-by towns, would answer as well.” The old law had 
required a grammar sohool in every town of one hundred 
families, while the new law freed one hundred twenty 
towns from the old obligation. With the rise of the 
privately endowed academy, having a more modern course 
of study the old grammar schools died out, and in many 
towns almost faded from memory. 
11 Cyclopedia of Education, Vol. IV., p. 150 
14. 
It has been said that Massachusetts, by the 
law of 1647, established the first system of free public 
sohools In the world. While It did establish a system 
of public schools, at first they were not free because 
the law had not made public support compulsory. As the 
General Court considered the towns the most suitable 
agents to carry out its policy of universal education, 
they were required to provide their schools. In the 
matter of their support there was no uniformity but 
many methods were employed. 3ome of these, such as the 
school fund, the income of which had been left by will 
to the school, and appropriations from the leases of 
school lands, which were common in the early history of 
Massachusetts, had been familiar to these colonists at 
home. Also subscriptions by wealthy citizens, and money 
raised from town rates levied for the balance of the 
master1s salary were further sources of income. While 
taxation for the support of sohools was not compulsory, 
circumstances in New England tended to make sohools 
free and supported by taxation. 
Permanent provision was made for the schools 
of Northampton In January 1670 -71, when one hundred 
acres of land were set apart, by vote of the town, the 
16. 
Income of which was to be for the use of schools. This 
was the foundation for the school fund whloh was In 
existence for many years. 
The vote read "A paroell of Land containing 
80: or a hundred acors, If It can be found: for som 
publick vse as for In coragment of a scole or for what 
vse the Towne shall se good-and that this may be 
speedly done there was then a commltte chosen to Lay 
out this Land and to see that It bee Laid out where It 
may bee most for the Townes profit.”1 
The next year, two parcels of land were 
"found” whloh suited this purpose. Both were on the 
Manhan River, near Bartlett*s Mill, now Easthampton. 
One tract contained 80 acres, and was situated "a little 
above the cart way as you goe over the river”, and the 
other of 20 acres was "below the falls in munhan that 
were below the oart way.11^ The section above the nlll 
"was rented In two parts, one at 16s. and the other at 
64s. bringing In an Income of L4 yearly. The portion 
below the mill was also leased in two sections, at 15s. 
each per year. This land was held by the town for 
1. Trumbull, Jajnes R., History of Northampton Massachusetts, 
Vol. I, p. 218. 
2. Ibid 
16. 
over 70 years; then It was sold and the proceeds 
funded for the use of the schools."1 2 3 
Major Joseph Hawley, grandson of one of the 
early teachers of Northampton, wfa so much Interested 
In education that he bequeathed nearly one thousand 
acres of land to the town for the support of the 
schools. Eventually the property was sold, but the fund 
His still Intact and Its Income Is applied to school 
*2 
expenses." 
The structure In which the school had been 
kept was the first public building erected In the town. 
It was built In 1655, used for public worship for about 
seven years, and then for school purposes for another 
thirty years. In 1693 an order was adopted to build a 
new school house, and a committee was appointed to carry 
out the vote. No mention was made in the records as to 
its location, but it probably was near the Junction of 
Main and King Street. "The first building used 
exclusively for school purposes in Northampton was on 
the eastern portion of the meeting-house hill, eas^ 
3 
from the site of the present courthouse." 
1. Ibid., p. 218. 
2. Johnson, Clifton, Historic Hampshire in the Connecticut 
Valley, p. 12. 
3. Western Massachusetts, A History, p. 389. 
17. 
The teachers or masters of these early 
schools were generally men of learning, who belonged 
to the so-called learned professions, often ministers 
and doctors. 
In order to comply with the law of 1647, 
it became necessary for the town of Northampton in 
1662 to engage a schoolmaster. So on the "28-of the 
-(11) month 1663 (Jan. 28, 1664), the Towne voted to 
give Mr. Cornish sex pound towards the scoole & to 
taoke the benefit of the scollers provided that he teach 
Sex moneths in the yeare together."1 Mr. Cornish 
probably served as schoolmaster for three years. 
There was no further mention of him after his appoint¬ 
ment in 1664, until the "7th of Jan. 1666" (1667). 
Either he was reappointed annually during those three 
years, or there was no school. Like most of the settlers 
Mr. Cornish was a farmer, and although he taught school 
but six months in a year, it was likely that he found it 
difficult to "make both ends meet.'* "Mr. Cornish ^as 
without doubt a man of considerable ability and standing 
in the community, as the title of 'Mr,' which was then 
an honorable distinction, was prefixed to his name on 
1. Trumbull, James R., History of Northampton, 
Massachusetts, Vol. i, P» 141. 
18. 
the records. Whatever may have been hie attainments, 
he had a habit of profanity, and sometimes Indulged in 
what in those puritanioal days, bordered on blasphemy, 
for which he was brought before the oourt and fined.1,1 
Mr. William Jeanes or Janes succeeded 
Mr. Cornish in 1667, when he was hired by the town to 
teach for one year. No further mention is made of his 
service. He went to Northfield in 1670. Mr. Jeanes 
who was by profession a schoolmaster appears to have 
been a man of more than ordinary ability, and was 
sufficiently educated for the grade of schools he was 
called upon to teach. wAn excellent penman, he was 
chosen recorder of lands in 1657, which office he 
continued to hold for many years. He it was who made 
„2 
the first entry on the church book of records. 
A vote was passed in 1671, whloh would 
indicate that the schools had been closed for two years. 
It was worded as follows:- "The Town considering of 
the great want of a scolemaster for the Instructing of 
p 
Children and youth haue for that end apointed M 
SolOman Stoderd and Elder Strong to treat with Mr Watson 
1. Ibid., p. 142. 
2. Ibid., P. I92* 
19. 
to see whether he may be atalnd to oome and settle 
among vs for to oary on a Soole and If there be like ly 
hood of attaining him then to make report to the Towne 
on what terms he may be procured.1,1 Evidently the 
committee did not succeed in obtaining his servioes, 
for in May of the same year, it was voted "to glue a 
scolemaster 301 2 3 a yere proulded that one can bee 
prooured fit for such an iraploiment that is to say 
that shal be able and fit to teach an instruct children 
and youth to Read engllsh and to write and cast acounts 
2 
at least." No mention was made in the reoords to 
show that Mr. Watson was engaged. 
According to the records no attention was 
paid to the schools for five years; but from Mr. Joseph 
Hawley*s (grandfather of the celebrated Major Hawley) own 
accounts, he was employed as schoolmaster during 1674 
and 1675. In 1676, the town voted to "give Mr. (Joseph) 
Hawley An Invitation to teach schole in this Towne on 
the same conditions and terraes as formerly," Joseph 
Hawley graduated from Harvard College in 1674 with the 
1. Ibid., p. 193. 
2. Ibid., p. 193. 
3. Ibid., p. 194. 
20. 
Intention of entering upon the ministerial profession, 
and he followed the usual praotlce of his time and 
oommenoed teaching sohool. It was In the fall of that 
year that he oame to Northampton as schoolmaster. It Is 
possible that his engagement as teacher antedated his 
graduation, as It was the custom to MImproveH young 
collegians In "that capacity." He seems to have 
combined with school-teaching, farming, the mercantile 
business, and the practice of law; at least he 
commenced with the first, and afterwards carried on the 
other branches. As schoolmaster, Mr. Hawley kept and 
sold, for a time, the customary assortment of school 
books, quite limited in variety. In 1675-76 the school 
was open only about two months on account of the Indian 
Wars. Except for that time, Mr. Hawley taught at least 
eight years, until 1685. He had between forty and fifty 
scholars, though not so many at any one time. "His was 
the first sohool in Northampton, taught by a man, at 
which it is known that girls were present. They were 
private pupils no part of their tuition being paid from 
the public funds, and presumably they were not present at 
the same session as the boys.1,1 Mr. Hawley was employed 
almost continuously until 1682, ana then occasionally 
1. Ibid.. p. 222. 
21. 
for a number of years. 
Warhara Mather, son of Rev. Eleazer Mather, was 
hired as teacher In 1887. He was a graduate of Harvard, 
and the first native born citizen to be employed In 
that work. 
Dr. Samuel Mather was the first resident 
physlolan after Dr. Flier who left In 1667. In 1728 
Dr. Mather was paid fc20 for teaching sohool. Two years 
later the town paid him L100 as an Inducement to settle 
In Northampton and practice hls profession. For 
several years he taught the children and administered 
pills, but eventually he gave up the teaching and 
devoted all hls time to hls medloal practice. 
Between 1700 and 1760 sohoolmasters became 
scarce, due largely to the unwillingness of the towns 
to bear the financial burdens of the schools; and special 
favors began to be granted to them In plaoe of proper 
wages. 
In 1692 teachers were exempted from taxes. 
In 1693 teachers were exempted from military duty. 
In 1699 teachers were exempted from the watch. 
When the English schools were established at 
Paeoomrauok and at Bartlett'b Mill, Northampton In 1762, an 
ueher was provided for the grammar sohool. Apparently the 
22. 
"usher" was more competent then the "assistant," who 
taught under the supervision of the schoolmaster. 
One Item of town action In June 1756, was 
the refusal to hire any but a Grammar schoolmaster, 
and ordered the selectmen to "Dlreot their Schoolmaster 
that he Spend no more Time with ye Latin scholars 
than their Equal proportion with other Scholars."1 
The schoolmaster was evidently a great believer In 
classical education, and took great delight In 
Imparting his knowledge. Again in 1779, the grammar 
schoolmaster was reminded that he must not be partial 
to his Latin and Greek scholars. 
In order to realize the monetary value placed 
upon the services of these early schoolmasters an 
explanation of the currency of the period may not be 
amiss here. In 1651 the Massachusetts Bay shilling, 
the value of which was two pence less than the English 
shilling, was coined in Boston. Due to the debts 
incurred by the colonies In the Indian and Colonial /are 
they were forced to use paper currency, the first issue 
of which Massachusetts made in 1690. The value of these 
bills so depreciated that in 1710 an ounce of silver was 
worth eight shillings} In 1744, thirty-two shillings; and 
1. Ibid., Vol. II, p. 304. 
23 
1750, sixty shillings. Thus salaries became uncertain. 
An attempt to stabilize ourrency Is revealed In such 
terms as "old tenor," which referred to bills Issued 
before 1737, and "new tenor" which referred to those 
Issued after that date. One shilling "new tenor" was 
worth four shillings "old tenor." Previous to 1750 
not only wae the amount paid stated but also In what 
commodity It was to be paid. After 1700, when ourrency 
was largely used, some towns voted pay as a specific 
♦ 
quantity but did not state the quality while others 
were more definite. What was this ourrency worth In 
terms of what It would buy? Clifton Johnson In 
"Historic Hampshire in the Connecticut Valley" gives 
some Interesting information in regard to this. "Pric< 
were ridiculously low In 1660. 
Butter 
Beef and mutton 
Wheat 
3 pence a pound 
a penny a pound 
2 shillings a bushel 
A good horse 
A yoke of oxen L4 
Pl first class cow 3*1 and 12 shillings 




a penny a pound" 
24 
There was no definite standard for salaries al¬ 
though the grammar master received more than the writing 
or English master. Then, too, salaries depended largely 
upon the wealth of the Individual towns and were often 
subject to fluctuation. 
When Mr. William Jeanes suooeeded Mr. Cornish 
in Northampton in 1607, the terms of the agreement between 
him and the town was as follows: 
"It was Agreed and voted that William Jeanes 
was hired by the Towne to teach 3ohoole one yeare, and 
for his encouragement and satisfaction for his 
Attendance vpon that worke the Towne and himselfe oame 
to this conclusion and Agreement. 
*lthy Impr fQr yeare hee ifl to haue out of 
the Towne stook Tenn poundes w0*1 the Townsmen 
Prmlse to pay. 
1 y 
*2 * ffowre pence pr weeke for such as are in 
the primer & other English books. 
*3. six pence pr weeke to learne the Acoidenoe 
wrighting Casting Accounts. 
"4, In case ther be a negleot y they doe not 
oome oonstant 3 dayB shall be acoounted as 
a weeke. 
X. Ibid., vol. I, p. 191• 
25. 
When Mr. Cornish was engaged to teach In 
Northampton, It was decided that he should receive the 
whole price of tuition and six pounds sterling as an 
additional sum paid by the town. By this vote, in 
accordance with the custom prevailing elsewhere, part 
of the tuition was paid by the town and part by the p 
parents. 
The arrangement that was made with 
4 
Mr. Hawley in Jan. I685 was 11 to keep school one year 
provided he keep 10 moneths certain In twelve. And 
in case he be absent 2 moneths to Make up the time at 
The years end, & to Allow 20 pounds out of the town & 
as much for his schollers pr week as formerly In such 
pay as Mr. Stoddard is Payd." As he had already "kept 
a considerable part of his time,1’ the other member of 
the board of selectmen (Mr. Hawley was one) confirmed 
this agreement, "and desire him to keep out his year. 
The provision relating to absence was probably Intended 
to cover the time he was serving as deputy at the 
General Oourt. He was again hired on the same terms in 
1689. 
At the time Warham Mather was engaged to teaoh 
1. Ibid., p. 383. 
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in Northampton the town voted to chance ite method of 
P&yinc the school •man ter. He was to he paid * forty 
pounds for one year in case he keepe Schoole here in 
the time and to instruct And teach all suoh children 
as belong to the Towne as shall come to him.M At the 
same time, the town agreed to pay Min general by way of 
Rate the Aboue said sum of forty pounds (that) is so 
much of it as the Schoolers readers at three p(ence) 
pur week and writers at four pence pur weeke did (lack) 
of Amounting to the Aboue said sum the Schoole master 
being to keep An exact Account of what Schoolers come 
to him And how long they were with him And the amount 
(there) of to deliver to the selectmen.1,1 Before this 
the town had paid but 420, and the teacher had as much 
more as he could collect from the pupils, at prices 
named by the town. Now the town doubled the amount and 
guaranteed its payment. The reason for this change was 
that teachers had had trouble in collecting the pay 
from the pupils, and this method would help them to 
secure it. 
So far the following methods of paying the 
school teachers have been noted; 
1. Ibid., p. 386. 
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1. When the first school was established, 
the town paid the teacher a few pounds, 
and he collected what he could from the 
pupils. 
2. In a few years the salary was Increased and 
the sum to be paid by each scholar voted. 
3. Later the town still further Increased the 
salary and assumed the responsibility of Its 
payment, but still required the same amount 
from those who attended. 
But In the year 1691-92, a new method was 
adopted. Individuals were to be entirely relieved, and 
the sum required was to be raised by taxation. The town 
assumed the entire responsibility when it voted "to give 
forty pounds per yeer for A Schoole Master that might 
be Attained fit for that worke and the above sum of 
forty pounds they Agree to pay for one yeare And the 
Soholers to go free."1 There was considerable opposition 
to this question, and several meetings had to be held 
before it was settled. In May, 1693 the town voted to 
oontinue the above system of public schools for 20 years; 
and ordered that the teachers salary be set at 40 pounds 
1. Ibid., p. 426. 
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per year. In a few years the selectmen were Instructed 
to charge tuition to all children attending the town 
schools from other towns. This attendance was not very 
large, and probably confined to the grammar school. 
This reform came none too soon, for there had apparently 
been much neglect and delay in regard to paying the 
teachers salary, similar to that experienced In 
collecting the minister1s salary. 
Although the town had assumed the 
responsibility of paying the school-master*s salary, 
it had made no provision for furnishing fuel to heat 
the school. A huge fire-place was the only means of 
heating the school-room, and when wood was lacking, school 
time was lost. The parents were obliged to bring a certain 
amount of wood for each child attending the sohool. The 
order, adopted in March 1699, stated "that all and every 
Soholler bring one load of wood though they goe but two 
months from the beginning of October to y first of 
Aprill."1 Any who failed were to pay a fine of four 
shillings. The order further stated “that many that 
sent their Children to Sohoole were negligent in bring¬ 
ing over wood for want whereof the Sohoole oft times was 
omitted."2 Evidently people did not take this order _ 
1. Ibid., p. 457 
2. Ibid., p. 457 
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seriously, because the next year the selectmen were 
ordered ''to prosecute all who were delinquent in 
furnishing wood, according to the previous order. 
Another and more stringent by-law regarding 
the supplying of fuel for the school, was passed in 
Nov. 1706. This ordered every parent “who had 
children in school from the 26th of October to the 
26th of April, to bring a sufficient load of wood for 
each pupil, during the first week after entering the 
2 
school, or forfeit 63." The selectmen named the day 
on which the wood was to be delivered, and the fine was 
to be paid within 6 days of that time or the selectmen 
would bring suit. 
It was said that in some schools the children, 
whose parents were negligent about bringing wood, were 
often seated in the oolder parts of the room, so that 
theH8ins of the fathers'1 2 were literally, "visited upon 
the children." 
Even though the inhabitants were Interested 
in the military affairs of the Intercolonial Wars, the 
Improvement of the schools was not overlooked. Extra 
1. Ibid,, p. 457. 
2. Ibid., p. 466 
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teachers were provided and new schools established. 
The only thing in whloh they were laggard was still 
the old question of heating the sohools. It was found 
necessary In 1746 to order every parent Msending a boy 
to school, must follow him within ten days with a load 
of wood, or pay a fine of 5e.Ml 
Another change in the method of paying school 
teachers was made In 1747. Before this time teachers 
had paid their board out of their salaries. Probably 
they Hboarded round” at the homes of their scholars. 
In this way the parents were able to pay a portion of 
their school rates. Now the town assumed that expense. 
The first Item of that kind on the treasurer's account 
is a “payment of L 14.7 to Moses Lyman for boarding 
Nathaniel Taylor, who taught school at the center, from 
October to the following April.”1 2 3 This was in addition 
to the Balary, which amounted to L 60 for the half year. 
The school-master was thus benefited both financially 
and socially. 
»Early schooling in New England was a very 
primitive sort, the text books as well as the methods of 
the country being employed.»5 The only educated men 
1. Ibid., p. 19?• Vol. II. 
2. Ibid. 
3. Ibid., Vol. I, p. 191-. 
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were the clergy, and those who taught were prepared to 
give only the rudiments of knowledge. Generally 
children were taught to read in the dame sohool, whioh 
was striotly an English institution, later incorporated 
into the kindergartens of the public school system. 
Usually these dame schools were held in the kitchen or 
attio of a private dwelling, and were mainly dependent 
upon the tuition of its pupils, although they sometimes 
received slight assistance from the town treasury. 
As has been mentioned before, the grammar schools were 
the first to be established by the towns. They were 
so-oalled because Latin was the principal subject, and 
Greek and English were usually taught. 
In these early schools text books were few, 
and the course of study was limited, consisting of 
reading, writing, the aocldenoe, (or rudiments of 
English, or Latin Grammar) and casting accounts. The 
books most used were the primers for the younger pupils, 
and psalters, testaments and Bibles for the older ones. 
The "horn-book", was a oard containing the alphabet, a 
combination of vowels with consonants, suoh as ab, eb. It, 
ob, ub, eto., and the Lord's Prayer. This card was 
covered with a sheet of translucent horn to preserve It 
from being soiled by the oonstant handling of small 
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children. The horn-book was used to some extent In 
New England, but not much In Northampton. Spelling did 
not oome In until later (the next century—18th) when 
*Dlllworth's Spelling Book" became popular. Ae late as 
September 1786 the only books advertised In the 
Hampshire Gazette, (the county*s first newspaper) were 
Bibles, Perry*s Spelling-Book, and Webster*s Grammar. 
The New England Primer which followed the 
"horn-book", was probably the most universally studied 
textbook ever used In Amerloa, and undoubtedly was used 
In Northampton to some extent. During a period of over 
200 years, more than 3,000,000 copies were sold. When 
a pupil had progressed beyond the "horn-book" and 
primer he was ready for grammar, usually Latin. One 
Latin grammar had this sub-title* "A delyslous Syprupe 
newly Claryfled for Younge Scholars that thirsts for the 
Swete Lycore of Latin Speche." 
In the early days of our country, there was 
no provision for the education of girls. There Is an 
Interesting quotation from Gov. Wlnthrop'e History of 
New England, written In 1640, giving his opinion on 
education for girls. "A godly young woman of special 
parts, who wae fallen Into a sad Infirmity, the loss of 
her understanding and reason, which has been growing upon 
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her divers years by occasion of giving herself wholly 
to reading and writing and had written many books. Her 
husband was loath to grieve her; but he saw his error 
when it was too late. For if she had attended to her 
household affairs, and such things as belong to women, 
and not gone out of her way and oalling to meddle in 
such things as are proper for men whose minds are 
stronger, she had kept her wits, and might have improved 
them usefully and honorably." 
Since there was no public provision for their 
education, the parents had to find some means of 
instructing them. There were three ways in which this 
was done. First of all, came instruction in the home 
by some capable member of the family. Girls living 
within certain limits would gather at one of the farm¬ 
houses, and the wife or some other member of the family 
was paid to teach them. This instruction was mainly 
reading, writing and household duties. Then there were 
dame schools, this meant some ‘'gentlewoman” would take 
children to her home for instruction. Lastly there were 
private schools and public school teachers who gave 
private instruction. In the last method girls were sent 
before and after the regular school hours, and sometimes 
during the summer months. A few of the wealthier families 
34. 
sent their daughters to private sohools in Boston. 
The first mention of education for girls 
on the public records of Northampton was made in 1771. 
At the May meeting an article was inserted in the 
warrant to consider the question of allowing females 
to attend the Lloklngwater School. \/hen the matter came 
up it was found that those who “were to be benefltted 
by it did not desire it and it was dropt."1 2 Those who 
were interested in bringing the subject beforethe town 
did not desire any suoh privilege. 
The question of schooling for girls at public 
expense again came into prominence in 1785, and once 
more with unfavorable results. “The proposition was 
speedily voted down, and reoorded without so much as a 
single qualifying word.” The existence of the Proprietors' 
school which provided co-education, probably brought this 
matter to the public attention. It may have been a move 
on the part of those who could not afford private sohool 
education to have co-eduoatlon provided by the town. 
The other reason may have been ill feeling toward the 
proprietors who formed a close corporation, and who alone 
oould enjoy the privileges of the school. 
1. Ibid., Vol. II, p. 331. 
2. Ibid., p. 475. 
Strong opposition to education for girls at 
public expense continued for many years, and It was not 
until March 1792, that the matter came up again for serious 
consideration. A committee was appointed to oonslder 
the matter, and turned In a favorable report. “That 
there should be an additional school kept in Llcklngwater 
to be opened on the first Day of May annually; and to be 
closed on the last day of October. At whloh School all 
the Boys in Llcklngwater and Weloh End, and also all the 
Girls within the same limits above eight and under 
thirteen years of age, shall be Instructed In reading 
and writing by a Master well qualified to teach the 
same. Provided however, that no children shall be 
admitted into Said school who have not perfectly learned 
the letters of the Alphabet. That Girls in the other 
parts of the Town within the ages aforesaid, shall be 
instructed in reading and writing at the New School 
House. And the Selectmen for the Time Being shall take 
due care to have the foregoing report carried into 
„1 
execution.■ 
This report was later passed in the affirmative 
by a large majority. This was the first vote ever passed 
1. Ibid., p. 552. 
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by the town of Northampton for the eduoation of females. 
Now that this advance had started, It was never retarded. 
For a time of course, the girls had to attend the 
master's school, but later women teachers were employed. 
An artlole concerning the schooling for girls was 
usually Inserted In the townmeeting warrant, but It was 
unnecessary, because this matter had been settled for 
all and no change was made. 
In November of the following year the selectmen 
were requested to see that the girls provide themselves 
with wood, when at the master*s school. At another 
meeting the amount for fuel to be brought to the school 
house was set at a load of wood, or Is. 6d. in money to 
be used In the purchase of fuel. 
In 1811, Hlt was ordered that females be 
directed to attend the Center English school from the 
after June 1st."1 In 1815, "The Seleotmen and school 
committee met and voted that the mistresses schools 
should stop keeping at the expense of the town, and that 
the schoolmaster begin the first day of December and keep 
until the money furnished by the town is expended. It 
is expected that the school districts will recommend 
1. "Early Northampton", Published by D. A. H., p. 58. 
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such men to keep their schools as are most agreeable 
to them, 
The beginning of the district, variously 
called squadron, rick, angle, skirt, wing, diocese, 
and ward, developed into a political institution during 
the early part of the nineteenth century, but in the 
previous century it was a convenience by which the 
towns designated their apportionments for the support 
of their schools. 
The law of 1789, authorized the towns to 
divide their territory, thereby fixing the limits of 
the school districts. At first these districts had no 
powers. They could not authorize the building of a 
sohoolhouse, but if one was needed, they could build it 
by voluntary contributions. However, by 1800, a tax was 
levied upon these separate districts. Simultaneously, 
they were given authorit.iy to hold meetings, to choose 
a clerk, to decide upon a site for a sohoolhouse, and to 
raise money by taxation for buying the land and for 
construction, repairing, and furnishing the building. 
Gradually the district acquired the authority formerly 
held by the town until it reached its culmination in 
1. Ibid. 
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1827, when the law required the towns to choose for 
each of its districts a prudential committee to whom 
was relegated the care of school property in lt3 district 
and the selection and employment of teachers. The 
privilege of choosing this committee was granted to the 
district, instead of its being ohosen by the town. That 
is how the school districts evolved into political 
institutions. The town still determined the whole amount 
of money to be spent in support of the schools, and the 
money raised by tax was under town authority. After 
the apportionment had been made, the districts were not 
responsible to the town for the x*ay in which they spent 
it. They were also restricted in the employing of 
teachers, for Mno person could be employed without a 
certificate of his qualifications from the town school 
committee so that the power of hiring a teacher by the 
prudential committee did not mean much more than a 
.. i 
recommendation of a candidate. 
“These extension of privileges to the districts 
tended to restrict the authority of the selectmen of the 
town in regard to such matters as the certification and 
hiring of teachers, and the visitation of schools. Buu 
1. Rise of Local School Supervision in Massachusetts, 
Henry Suzzallo, Teachers' College Publication, 
Columbia University, p. 80. 
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It did not ourt&il the town's power In the administra¬ 
tive management of the aohools. This fsot Is con¬ 
firmed by the Act of 1800, which gave the selectmen 
the further power of placing district school houses 
when there was disagreement among the Inhabitants of 
the district. The towns did not vest all this authority 
In the selectmen for the town school committee had 
begun to appear as a factor in school administration."1 2 3 
Horace Mann termed the legislation of 1827 
"the most unfortunate ever enacted for the schools of 
p 
Massachusetts." A Mr. Martin said, "The year 1827 
marks the high-water mark of modern democracy, and 
the low-water mark of the Massachusetts public school 
„3 
system." 
The question of forming school districts 
in Northampton was first brought up in 1805, when a 
report was made in favor of doing something for the 
remote sections of the town. The proposition was, to 
divide the school money among them according to the 




number of polls In each seotlon. The question was not 
broached again until 1807, when two districts were 
formed at Lone town, and the center of the town which 
had made up a single district, was divided into four 
districts, namely: Center, Plain, King Street and Hill. 
The school committee recommended in its 
report of March 1867, that the whole District System 
be abolished, helping to make for equity in all 
sections. Five years later a statute lav/ of the 
Commonwealth made it obligatory for all towns in the 
State at their annual meeting to vote on the question 
of abolishing the district system. This law gave the 
same reason as the Northampton recommendation - 
“equalizes the burdens, and should be arranged without 
additional expense,M 
Northampton remained divided into districts 
until 1866. 
For one hundred and five years the schools 
in Northampton were under the general supervision of 
the Selectmen. The increased number of students, and 
\ 
the advance in methods and studies, necessitated 
closer attention to the educational interests of the 
town, than the Selectmen with their other duties were 
able to give them. 3o on January 2nd 1759, the first 
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Sohool-Committee wag appointed. At first this group 
was not termed a School-Committee, but Its duties were 
suoh as have slnoe been the work of that body. The 
members were Instructed ‘‘to Join the Selectmen to 
Consider how many Schools It should be neoessary & 
profitable for this Town to keep from this Time till 
next ploughing Time for the Instruction and Education 
of ye boys af this Town both In Grammar learning and 
to read & Write, and Impowered s^ oorauee together with 
ye Selectmen to determine ye same In behalf of ye Town 
and to procure Suitable persons to Keep and Teach such 
Schools and to Take up Such house or houses besides 
the Sohool house as Shall be needed for that purpose. 
To agree (upon) the Sums to be given Such Teachers or 
Masters. To assign the number of Boys to E«ch School 
that at present are kept or that they Shall Judge 
proper to Set up and to determine and order of what 
Sort they Shall be: To wit, wether Grammar Scholars 
or readers or Writers which Shall be admitted to and 
Taught in Each Sohool respectively.1,1 Thus these men 
were erapowered to control the schools, to hire teachers, 
provide school-rooms, and were authorized to expend 
1. Trumbull, Jsmes R., History of Horthsmpton, 
Massachusetts. Vol. Ti# P» 306• 
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"•Thatever money was needed for school purpoees, without 
restriction. The assessors were to raise the money 
necessary to defray expenses. In January 1760, at a 
special townmeeting another school committee was 
appointed. This time it was composed of the selectmen 
and only four other persons. This group was asked to 
consider the question of "setting up one or more 
English schools in addition to those already kept."1 2 
It is not certain whether the committee did increase 
the number of schools under this vote. 
The arrangement for a school-committee which 
had been made some years before had been discontinued. 
In March 1795, a committee was instructed to "report a 
plan of education comporting with the law & calculated 
to diffuse a general and equal Instruction of children 
throughout the town."*’ At a later meeting this 
committee reported that it had concluded not to 
recommend a system of education, but suggested the 
establishment of a school-committee consisting of the 
selectmen and four other persons, who should be 
authorized to control all educational matters in the 
town. Their report was as follows: "That it shall be the 
1. Ibid., p. 307. 
2. Ibid., p. 355. 
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Duty of the School Committee to provide Instructors, to 
apportion the Scholars to the different Schools, to 
determine on School hours, to alter if they see fit 
the time and manner of instructing Girls, and in 
general, to inspect ft regulate the Schools according 
to their best discretion. Provided, however, that it 
shall hot be in the discretion of the Committee to 
violate any law respecting Schools, nor to expend a 
greater Sum annually than the said 820 Dollars. And 
that the Town may know the situation of their Sohools, 
the Committee shall report at the March meeting 
annually a general Statement of the Sohools, setting 
forth the number of Scholars in each, the Branches of 
learning taught in each, and the Sura given to each 
Instructor.141 ‘This was the first time a provision had 
been made for an annual report. Since there are no 
reports on record for this period, undoubtedly they 
were verbal statements. 
With the law of 1826, which reouired the 
establishment of school committees in towns, the powers 
of the selectmen, as an official body, ^ith authority 
to certify teaohers, visit and inspect schools, came to 
1. Ibid., p. 566. 
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&n end for they were now vested In the school committee. 
The law of 1827, established the prudential 
committeeman In each school district and gave him 
power to select and oontract school teachers for his 
own district. This was the final stage In the tran¬ 
sition of the eduoatlve powers from the selectmen to 
the school committees. The evolution from the early 
town meetings, as an educative force, to the prudential 
committeeman had taken almost two centuries. 
SUMMARY 
In 1647, the government and general court 
of the Massachusetts Bay Colony passed a law which 
became the foundation of the American public school 
system. Schooling which had been a voluntary oustora 
of most of the towns now became obligatory, and this 
compulsory provision was not removed throughout the 
Colonial period. During the first hundred years after 
the enactment of the Law of 1647, there was little need 
for enforcement by compulsion, but in the eighteenth 
oentury conditions of living changed, and there were 
numerous Instances where there was negleot In the 
maintenance of grammar schools, hut not of elementary 
schools. 
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The Law of 1647 did not prescribe the method 
of school support. Northampton as well as other towns 
continued with the usual custom of tuition charges, 
salary paid by the town, or a combination of the two. 
The free school was the gradual outgrowth of the 
provision of the Law of 1647 that the master might be 
paid "by the inhabitants in general.” 3o the school 
gradually became ”freeM by the exclusion of tuition 
rates, and the final dependence on general taxation. 
There were a variety of plans for raising the school 
money, in Northampton,but much of it was the Income from 
common lands or gift funds. 
The schoolmaster In New England was more 
nearly a professional man than in the other colonies. 
His appointment was usually more permanent, and his 
position more dignified. Many of them were graduates 
of Harvard, who were preparing for the Ministry, or 
who were assistants to the ministers. 
The sohoolroom was usually a rude and 
uncomfortable place, poorly lighted and ventilated. 
Recitations might be by the individual or olasa (concert) 
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method, and "loud" studying was a direct result of the 
simultaneous" system. Instruction was chiefly the 
hearing of memoriter lessens. The earliest texts, 
which were not possessed by all pupils, were the 
New England Primer, the Psalter, the Bible, and later, 
debater's 3peller. 
Girls were not granted educational privileges 
equivalent to those afforded to boys until after the 
first quarter of the nineteenth century. The Girls' 
High School in Northampton wag established in 1836. 
A girl was considered either a "drudge" or a "doll" 
who needed little academic learning. She might be 
trained as a servant, or receive a superficial "finish¬ 
ing school" education. The dame schools were open to 
girls, and occasionally town schools, such as Hr. 
Hawley's were open at special and inconvenient hours 
to give them the rudiments of learning. 
The demands of a scattered population to 
participate in the privileges of a town school for 
which they were taxed, and which they were compelled 
by law to support, led to the establishment of the 
district school system. The center of Northampton 
which comorised one school district in 1807 was divided 
Into several parts. Dame schools were Incorporated as 
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public charges, there was a differentiation between 
winter and summer terms, and the rates of tuition were 
abolished. When prudential men, and eohool oommlttee 
members were chosen It became oustomary to represent 
each part of the town. Thus by 1850, there were as 
many members of the school committee, as there were 
local schools, and each member looked out for the 
Interests of his own school. 
The devotion of the towns to higher 
educational Ideals, within the first generation of 
their existence, universalized schools, literary 
education through the schools, and the opportunity for 
secondary or advanced education. 
PART II. 
ELEMENTARY AND SECONDARY EDUCATION IN THE 
NORTHAMPTON PUBLIC SCHOOLS 1830 - 1940 
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In the early nineteenth century universal 
education began to be considered necessary for the 
welfare of the local community, and the state as a 
whole, and at the same time It also began to be 
considered an essential part of a citizen's natural 
rights. By 1835, the problem of free education In 
Massachusetts, had been fairly well worked out, 
although wealthy families still objected to support¬ 
ing a system of public or "common schools. The 
population In general began to subject the school 
system to a closer scrutiny than ever before, and to 
Institute certain efforts toward reform. 
The growth of education In Northampton 
shows how one New England town developed In the nineteenth 
century. Its expansion of school housing facilities, 
the Introduction of the district system, Important 
changes in the curriculum and reclassification of grades, 
a new policy of hiring and training teachers, and the 
introduction of manual training classes, evening schools 
for adults, and kindergartens were some of the develop¬ 
ments which paralleled those taking place in other 
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towns. Probably the outstanding educational events 
of the first half of the century were the establishment 
of a high school for boys In 1835, and one for girls 
the following year. 
An excerpt from the school committee report 
of March 1835, shows a critical attitude and an alertness 
on the part of the members to the deflolenoles of the 
school system. 
*Education may be safely said to constitute 
the great difference between the civilized man and the 
savage, and between the free man and the slave. Our 
free institutions had their origin in the educated 
intelligence of our forefathers, and no truth is more 
obvious than that they can only be sustained by the 
universal diffusion of knowledge and intelligence among 
the people. Nor is it In regard to Political freedom 
alone, that education 1b important. It enhances the 
enjoyments and alleviated the trials of private life." 
The report stated six evils that needed to 
be corrected: 
1. The want of well qualified and more permanent 
teachers. 
1. School report as stated above. 
2. The short sohool year. 
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3. The want of proper inspection. 
4. The smallness and poor repair of most of the 
school houses. 
5. Pupils reciting in the same room where others 
study. 
6. Poor ventilation. 
Six years later the school committee report 
was issued as a MCircular to Parents and Guardians of 
the Pupils in All Public Schools of Northampton." 
In this they stressed four things: 
1. The necessity of regular attendance. 
2. The necessity of firm discipline. 
3. The importance of securing as teachers persons 
who know their subjects well, and who will be 
good examples to the pupils. 
4. The need for cooperation between citizens and 
teacher. 
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It was about thlB time, August 28, 1837, 
that Horace Mann launched his oareer as Secretary of 
the Massachusetts State Bo rd of Education, with a 
series of lectures. "Like a physician who thoroughly 
studies all the symptoms of & disease before attempting 
its cure, Mann took careful note of all the defects 
and vices of the system he was attempting to reform."1 
The picture he drew was not complimentary. 
1. The committees do not pay enough attention 
to schoolbooks. 
2. They authorize too many books. 
3. They do not take sufficient precaution in 
nominating teachers. 
4. Two-thirds of the teachers are not oapable. 
8. School attendance is most irregular. 
6. Sohoolhouees are poor and out of repair. 
7. Salaries of teachers are insufficient. 
8. Parents are indifferent to school matters. 
1. Compayre, Gabriel, Horace 
and Company, N. Y. 
Mann. Thomas Y. Crowell 
9. The alphabetical process of learning is poor 
pedagogy. 
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10. More libraries are needed. 
Although Horace Mann's lectures did not 
make a brilliant beginning, he gradually began to 
influence public opinion. The Convention of Common 
Schools of Hampshire which was held at Amherst in 1842, 
may have been an indirect outcome of his lectures. At 
this meeting the following defects in the common schools 
were enumerated: 
1. Want of constancy and punctuality in attendance. 
2. Want of proper subordination. 
3. Want of good schoolhouses. 
4. Want of standardized schoolbooks. 
Two of the Northampton School Committee 
reports stressed the importance of well qualified 
teachers. Excerpts from these reports shed an interest¬ 
ing light on this problem. 
In March 1837, the committee discussed raising 
the standards for teachers. "Education is too great and 
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vital an Interest to be entrusted to lnoompetenoy or 
even to mediocrity. The teaching is now as good as the 
compensation. It is the worst economy to pay for poor 
instruction.H The committee suggested that some of the 
outer districts unite, so as to make fewer and larger 
schools, then competent teachers could be employed. 
They further stated that certificates of approbation 
to teachers must be annually renewed, so that those who 
were Incompetent would be replaced. The next year the 
committee wrote MWe want teachers, not hearers of 
memoritor recitations.M Once again in 1839, the report 
stated "Teachers must have not only literary attainments, 
but industry, skill, Judgment, tact, and method, and 
especially the oapaolty to govern." In 1870-71, it was 
voted to require future teachers in Northampton to take 
examinations for positions thus avoiding unqualified 
teachers getting positions by recommendation of friends. 
The following year this reference was made to teachers: 
MWe hope for liberal wages to retain good teachers. We 
must not be bashful in suppling the plaoes of those who 
prove deficient. When a teacher loses interest in her 
sohool, gives her time to outside attractions, wastes 
her energies upon dress and the toilet, which should 
be given to study and preparation for her work, becomes 
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lazy, writes her letters and reads books for her own 
amusement in school hours.. who fails in the school 
from sourness and want of a smile or genial word, should 
be allowed to seek some more suitable business than 
teaching.H 
There were complaints that many who applied 
for teaching positions were novices, who thought they 
were prepared to teach the Primary school. In 1883 the 
report read as follows: "The High School is not a 
training school to prepare young ladies and gentlemen 
to teach. The only correct method of deciding on a 
teacher*s qualifications is by seeing her in the 
classroom." It was proposed that beginners be given 
positions under the best Primary teachers, thus giving 
them an opportunity to learn and practice the best 
methods of teaching and discipline. This led to the 
establishment of a Training School in 1888, under the 
principal ship of Miss Abble A. Locke. The aim of the 
school was "To provide in a modest and inexpensive 
manner for the training of a few teachers for the benefit 
of our own schools, and thus save ourselves from some of 
the discouragements of the past." 
1. School Committee Report, 1888. 
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The school was oomprlsed of about 70 pupils 
of the primary grades In the Centre Street building. 
The first assistant teacher In each room received a 
salary, while the second assistant was paid only when 
serving as a substitute. Whenever there was a vacancy 
In the schools, one of the assistant teaohers was 
given the place, If competent to teach the school. The 
school was under the constant supervision of the 
training teacher during the day, and at the dose of 
the school day the assistants met the training teacher 
for critloism and suggestions in relation to the 
management of the school. The assistants also pursued, 
under the direction of the principal, a systematic 
course of reading and studying which besides methods 
courses, included Psychology, History of Education and 
the Theory of Education. ''This training school does 
not add to the expense of maintaining the schools, but 
adds much to their efficiency and enables the school 
committee to prooure substitutes and permanent teachers 
by training the graduates of the high school. The 
committee can Judge the efficiency of beginners before 
1 
giving them the full responsibility of a school. 
1. Ibid. 
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The opening of four new normal schoole in 
different parts of the state in 1892, did not seem to 
detract from the enrollment at the local school for some 
time. It was only when the normal sohool entranoe 
requirements were raised thus handicapping the 
Northampton Training Sohool, that the latter was foroed 
to lengthen its course, and finally to be discontinued 
in 1899. 
Other problems that were mentioned were those 
of irregular attendance, and a "practical" versus a 
"liberal" ourrioulum. All educators emphasized the fact 
that children could never be expected to progress if 
they did not attend their lessons day by day. On the 
other hand, the boys and girls were an important part 
of the household, and particularly in the poorer families 
their help was needed. The classical concept of education 
could not appeal to the majority of those people for 
whom a free education system had been established, .there 
were no professional schools for the poorer classes. 
The mechanical drawing school in Northampton was not 
started until 1871, and manual training classes were 
not adopted until 1890. All trades had to be learned 
by the apprentice system, so the sooner the children 
acquired their elementary education, the better. A small 
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group, particularly the clergy wished to retain the 
study of Latin in the schools, but the people generally 
began making efforts to secure a practical education in 
reading, writing and arithmetic. 
About 1830, when the system of infant schools, 
introduced from England, was popular throughout the country 
there was one in Northampton for children of both sexes 
from two to six years of age, but it seems to have been 
given up after a short while. There were no "infant* 
schools by 1840. 
It was not until 1893-94, that a kindergarten 
was mentioned in the school report of Northampton. Then 
it was only in reference to the private kindergarten at 
the Hill Institute at Florence, Mass. MA large number 
of children of Florence enjoy the advantages of a kinder¬ 
garten, due to the generosity of a late resident of this 
city. Other children in the olty only secure these 
advantages through private tuition. It would be an 
advantage to children as well as to the primary work of 
the city if all could enjoy the advantages of a good 
kindergarten. The Superintendent hesitates to recommend 
the adoption of one, on account of expense." 
A movement was started in 1894 by a group of 
mothers who were anxious to have a public kindergarten In 
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Northampton. A hearing was held before the eohool 
committee, urging the projeot as a part of the school 
system. A sub-committee visited the Flarenoe kinder¬ 
garten, reported in favor of the experiment, and the 
plan was adopted for the ensuing year. 
The success of the kindergarten experiment 
seemed assured for in two years it had grown surprisingly 
with 127 children enrolled. This new school supplied 
the gap between the home and the school, and the 
interest in it continued to grow. By 1904, there were 
four kindergartens offering a two year course. In 
urging two more pre-primary classes, the Superintendent 
said, HIt will be better to give twice as many children 
one yearns kindergarten training than to give the present 
number two year*a work.'11 The next year, two new kinder¬ 
gartens were established, with a one year course Instead 
of two. 
It was not until 1907-08 that the question of 
continuing the kindergartens, again came to the public 
attention, when Mr. Congdon made the following suggestions. 
1. Alternate kindergartens yearly, so there would 
be a class in each district every other year. 
1. School Committee Report 1904. 
2. 
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Kindergartens In one district in the morning, 
and another in the afternoon. 
3. Close kindergartens in the winter months. 
4. Closing the kindergartens altogether, due to 
expense. 
No action was taken on these suggestions and the kinder¬ 
gartens continued until 1932, when they were closed 
because of lack of funds. 
Some children, living in favored communities, 
get much out of the enriched social experience afforded 
by the kindergarten. But this is an educational 
institution which has had to struggle almost continuously 
since its introduction into America for public support. 
Northampton is one of the 60 per cent of Massachusetts 
olties which do not maintain kindergartens. 
Primary school education before 1861 had been 
provided in the District Schools. But in that year 
Mr. Crane then Superintendent of Schools, recommended 
for every district* an elementary or primary school for 
beginners, and a grammar school in which teachers would 
not have to spend time teaching reading. Then the young 
scholars would receive more attention, and the more 
advanced pupils oould have the undivided attention of 
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their teacher. This made it possible to raise the 
standards for admission to the High School. The 
suggested division of schools was later adopted, and 
the Primary and Grammar sohool divisions each included 
four grades. 
MThe term Grammar School simply meant a 
Letter School, a place in which letters, that is, 
spelling and reading, were taught. But it has always 
been found that it is impossible to teach even reading 
properly without teaching much more, so the grammar 
school came to mean an ever-widening cirole of learning. 
A grammar sohool that fitted students for 
college had been established in Northampton in 1688. 
Since no written reports are available fa* the years 
prior to 1835, the history of the development of the 
grammar school in Northampton before that date is 
omitted. All sohools were spoken of as Grammar or Distriot 
schools until the high sohools were established in 1835 
and 1936, then the grades up to the high school were 
called the Grammar Schools. 
It was in the sohool year of 1860-61, that another 
change was made in the grading of the classes. The revision 
called for four divisions; Primary, Intermediate, Grammar, 
and High School. The Intermediate preceeded the Grammar 
sohool, making two graded sohools, one introductory to the 
other, and preparatory to the High Sohool. ______ 
1. Cyolopedia of Education, Vol. Ill, p. 138. 
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A reclassification of grades in 1867-68, 
omitted the intermediate division, leaving a twelve year 
program with three divisions of four years eaoh. Once 
again in 1891, the names of the grades were changed, 
this time, to conform with the prevalent oustora in other 
places, and were numbered one to six. 
At the same time the oommittee adopted a 
policy of male grammar school principals which meant 
Mbetter order, better supervision, and uniformity of 
work and more careful attention to peculiar and 
individual needs. It was not deemed wise to make 
radical changes in the course of study beoause "there 
is gre t danger that enrichment may be carried to the 
extent of mental indigestion or dyspepsia.M" 
Experiments in differentiation of upper 
grammar grade work were made by supervising principals 
in 1917, but local conditions were not favorable to 
the organization of a Junior high school system. A 
further reorganization of the Northampton grammar grades 
was the proposal and the final acceptance, in 1925-26 of 
a 6-3-3 plan; six years of elementary school work, and 
three years of Junior high school work, followed by 
1. School Committee Report 1891. 
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three years of senior high sohool work. Hr. Congdon 
felt that the terra Junior high sohool for the Northampton 
system mas a misnomer, and that Intermediate school wae 
a better designation. 
\ 
Even though Northampton still has the 6-3-3 
plan, there is in reality no Junior high sohool in the 
accepted interpretation of the term. The work of grades 
seven, eight, and nine is departmentalized, but eaoh 
grade is a unit in itself. A teacher of a subject in 
one grade does not teaoh in any other grade. Some 
changes are expected for the sohool year 1940-41, but 
as yet they are Indefinite. 
"The main task of the Junior high school will 
be, to discover as early as possible the differing 
abilities of the pupile by means of close observation 
and the use of exploratory courses. To direct the pupils 
into the course to which they are best fitted, and to 
give them the broadest and beet preparation for those 
courses which the limitations of our schools will 
„1 
allow." 
The first mention of a separate higher school 
for boys was made in the school committee report for 
1. Sohool Committee Report 1926. 
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March 1836, but It was not called a High School. "Let 
all the boys between ten and sixteen years of age In the 
center districts be withdrawn from the present district 
schools and placed under a thorough and permanent oourse 
of instruction, in a oomfortable, plain building provided 
for the purpose in some oentral location. Let this 
school be provided with a competent Principal; who may 
remain at a suitable compensation, from year to year, 
together with one or two assistants, as the increase in 
the winter may require. Let every youth be considered 
as a permanent member of this school, and be mustered 
say once a week, even when engaged in labor through 
the summer months, to keep up his attention to such 
few studies as he may even then be pursuing, and to 
promote habits of order and interest in his sohool. 
Let thi9 sohool be furnished with proper maps and 
apparatus and have all the branches of a good education 
going forward so as to derive a part of its support 
from that patronage that now supports select schools and 
ao as to supersede them." 
By special vote of the town, a building was 
erected on Central Street, in which the Boy»s High 
School was established in 1835, The first principal was 
J, S. Fanoher who had one assistant teacher and ten 
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assistant pupils as monitors. Even though only boys 
over ten years of age were admitted soon there were 164 
pupils, and by 1838 the school had to be enlarged. 
It had been ordered In 1811, that "females 
be directed to attend the Center English School from 
and after June 1st."1 In 1815, the selectmen and 
school committee had met and voted that "mistresses 
schools should stop keeping at the expense of the town, 
and that the schoolmaster begin the first day of December 
and keep until th® money furnished by the town Is 
expended. It Is expected that the school districts will 
recomment such men to keep their schools as are most 
agreeable to them."2 
In 1836, the town voted a sum of ;)3500 to 
be used for the purchase of land and the building of a 
girls1 high school, which was erected in the seme year 
near the site of the present High School. The first 
teachers were Henrietta 3. Smith, of Troy, New York who 
acted as principal and Elizabeth M. Strong of Belchertown, 
who was assistant. The town had voted to admit all 
"females" avove the age of ten, and under sixteen, and 
to offer the advanced studies of Latin, Creek, Chemistry, 
1, Early Northampton, Published by D. A. E., p. 58. 
2. Ibid. 
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Astronomy and Geometry. 
Referring to the two high sohools the school 
committee report of March 1837 read as follows: "The 
High School for boys has maintained the standing it 
gained the last year. The High 3ohool for girls has gone 
into successful operation. In the girls' sohool you are 
malting the beautiful experiment of offering the benefits 
of a High School to every female child who has arrived 
at a certain age, of avoiding the necessity of sending 
the young girl away from the parental roof, of blending 
the education of High school with domestic education .... 
The committee wishes to gain for these institutions the 
confidence of all members of the community, and to do 
away with the fear that if a child go to a common school 
it will be contaminated or half instructed.*' 
Ten years later the school committee voted 
that no scholar would be admitted into the high school 
without having passed a satisfactory examination in, 
"Colburn and the fundamental Rules of written Arithmetic, 
the First Part of Mitchell's Geography, Fluent Reading in 
No. 50 Angell'e series, with a knowledge of Punctuation. 
To spell accurately the words in the Reading Books, and 
„1 
Webster's Elementary Spelling Book. 
1. Sohool Committee Report, 1847. 
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About the middle of the nineteenth oentury, 
the high schools were subjected to considerable 
criticism due to too frequent absences, and an 
Inadequate amount of Instruction. 
The latter condition was somewhat remedied 
when the course of study was revised In 1866, making 
the complete program of studies: Reading, Spelling 
Arithmetic, Grammar, Declamation, Composition, History, 
Bookkeeping, Algebra, Geometry, Chemistry, Physiology, 
Latin, German and French. Greek was added in 1861. 
There was a further revision of the high school curriculum, 
when an optional course was arranged for those not 
Interested in classical studies, and which did not require 
the study of any ancient language. A commercial course 
for the high school was suggested by the superintendent 
in 1899. “This should not be simply for the purpose of 
turning out young persons fitted to do the mechanical 
work of a bookkeeper, typist or clerk, but should give 
the same intellectual training in Knglish, hie .ory, 
science, and mathematics, as is given in other schools. 
The public schools are not warranted in adding to the 
already over—crowded market, persons possessing simply a 
knowledge of the mere technical skill necessary to enter 
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upon the 39 employments."1 But suoh a course was not 
added until 1914. A general high school course was 
added In 1924. This consisted not of selections from 
other courses, but of subjects chosen because of their 
suitability to pupils who wished a general high school 
education which did not prepare for college or for 
employment In business positions. 
The Northampton High School and program of 
studies had been given high praise In 1370. "The 
instruction in the Classics Is of a high order, It Is 
accurate, disciplinary, effective. People from abroad 
wishing to locate so as to give their children a classical 
2 
course of study should not pass by Northampton. “ Again 
in 1906, statistics proved that Northampton High was 
making progress. For a period of ten years this school 
had been graduating annually 62 per oent more pupils in 
4 
proportion to the number of its entering classes than the 
average American city which graduated only 47 per cent of 
its entering classes. 
Back in 1867, it had been recommended that a 
new high school be erected, but nothing had been done 
about it. The matter was brought up again and again, 
1. Ibid., 1899 
2. Ibid., 1870 
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with the chief argument being that the high school 
service would be Improved If It were all under one 
efficient, executive head, Instead of having a portion 
with two yearB work at Florence, and a portion at the 
Center. A new school was finally decided upon and the 
corner stone was laid August 30, 1895. The building 
was completed the following year at a cost of nearly 
*>57,000. Beginning again In 1930 there was considerable 
agitation in favor of a new high school building to 
relieve the crowded conditions, which forced the high 
school to be conducted in two sections. A committee was 
appointed by the mayor to report on conditions, but no 
action was taken. In 1933, the proposal of making use 
of federal funds for a new high school was rejected by a 
substantial majority of the city council. Finally in 
1939, direct action was taken, land was purchased,and the 
foundations laid for a new high school. It will be 
completed In June 1940. 
The grammar schools, particularly the Latin 
grammar schools, had been the most commonly accepted 
educational institutions in the early New England 
communities. A great number of such schools developed 
because at first, one was required by law for each town 
of 100 families. During the latter part of the eighteenth 
and the early nineteenth century, the demand for these 
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BOi'.uolB declined, as they failed to meet the new needs 
of a more Independent and growing society. So they 
gradually disappeared and made way for a new institution ~ 
in many places oalled the aoaderay, in others, the high 
school, as in Northampton. This new type of school was 
more demooratlo, had a more practical curriculum, and 
w&e generally more efficient. The curriculum in the 
Northampton High School changed several times. At first 
it had a purely classical course. A few ye rs later 
"metaphysical, mathematical and scientific M departments 
were added. As time went on, the demands for more 
practical courses became more insistent, and a commercial 
and a general course were introduced. As in all school 
matters the development of the high sohool in Northampton 
has been gradual and conservative. 
A type of school which may seem to be quite 
a modern development, but which in reality dates back 
to the Colonial period 1b the evening sohool. It was a 
direct and necessary result of the apprentice system. 
The masters were required to teach reading and writing 
to their apprentices, and since these boys were busy 
during the day, the evening school was instituted. 
Evening schools, both public, and private did 
not go out of existence with the end of the apprentice 
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system, but continued to grow. At first they met the 
needs of the native Industrial population which had not 
had many educational advantages, and later they provided 
for immigrant population. 
The first statute of the Commonwealth of 
Massachusetts for the establishment of evening schools 
was enacted in 1064, and it gave the towns the “power 
to establish and maintain Evening Schools, for the 
benefit of children over fifteen years of age." There 
had been such a school in the Warner District of 
Northampton during the previous winter, and it had been 
attended by over one hundred pupils. Mr. Jonathan Battles 
was in charge of instruction, and the citizens of Florence — 
volunteered their services to assist him. It was not 
until four years later that an Evening 3chool was authorized 
by the town and $350 was appropriated for its continuance. 
An interesting item from the committee report 
of 1870 regarding evening sohools was: "Attendance is 
often Irregular due to the allurements of good skating 
or more frequently by the exhibition of some traveling 
entertainment. The last cause sometimes leaves but a 
handful of pupils for the evening school, while the 
travelling Juggler, or band of minstrels, or danee holds 
the victory." 
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The operation of evening schools was rather 
spasmodic. Some ye~rs no one expressed a desire to 
attend, and no olasses were established, while at other 
times there was quite a large enrollment. There were 
three things which interfered with the successful 
operation of these evening schools. 
1. The disposition of the foreign-born to retain 
their own language. 
2. The age at whloh they undertake new learning. 
3. Their working all day in the factories. 
The classes were continued whenever a sufficient 
number desired this educational advantage, and to insure 
the attendance of anly interested persons, none were 
admitted without a ticket by the superintendent of schools. 
This aimed at more individual attention. The evening 
schools though diminished in number and size of classes, 
continued until after the World War, when they we re 
merged with the Americanization classes. 
During the years that the United States was 
in the World War, and in the period immediately following 
the war, there was an "unprecedented rellanoe upon the 
maohlnery of popular education for the accomplishment of 
undertakings of the gravest importance, not to this 
Nation only, but to the world."1 This was not only 
true in official circles, but nearly every individual 
and organization that had a program for helping to win 
the war, conceived the idea that the public school system 
was an indespen6able factor in obtaining the desired 
results. 
This widespread interest in educational matters 
was accompanied by a more critical appraisement of 
school programs, courses of study, .and the service being 
rendered to the public. "New emphasis has been given to 
the meaning and aims of education; education is being 
thought of more and more as something having a definite 
purpose, other than simply preparation for more education; 
there is increasing demand that this purpose shall have 
more definite relation to life and the means and manner 
of living."2 
The increased emphasis on the aims and purpose 
of different types of schools and curricula led to the 
states passing laws making continuation schools, Amcrloanl 
zatlon Glasses, and classes for the mentally retarded, 
compulsory. 
1. Department of Interior Bulletin No. 25 
2. Ibid- 
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Aa a result of these laws, several additions 
to the educational offerings of the Northampton public 
school system were made In the years directly succeeding 
the World War, 
By accepting the provisions of Chapter 311 
Acts of 1919, Northampton committed itself to the 
establishment of a compulsory continuation school for 
employed minors between fourteen and sixteen years of 
age. The law provided that these minors, not regularly 
employed, Hshall attend a day school either elementary 
or vocational for four hours eaoh week during the school 
year,H The word Mcontinuation” indicates that these 
schools continued the education which the pupils had 
received in the elementary day schools, and the instruction 
was to have some bearing on the present and future 
employment of those attending. 
Continuation school instruction was designed 
not only to assist the employed minor as much as possible 
in hi8 regular employment but to prepare him for a 
better position. Special attention was given to personal 
hygiene and the duties of citizenship and some vocational 
guidance was given by assisting pupils to prep. l'. ior 
and secure the best positions which they were capable of 
holding. 
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The Northampton Continuation Sohool opened 
Sept. 7, 1920 in the 3mith*s Agricultural School building, 
vhloh was considered a very advantageous location. 
Mr. M. S. Janes was chosen director. The pupils who 
were required to attend classes in this building felt 
that they were being promoted rather than demoted, 
because they were not brought back to the elementary 
school. At the 3rnith School they associated with their 
equals in years and stature, and were housed In a building 
with a school of secondary level. 
"The opportunities for the exercise of 
originality and initiative on the part of the teachers 
are unusual. Although there are definite standards of 
procedure established, there is nothing traditional or 
formal about methods, subject matter or organization. 
The teacher who has the right attitude toward this work 
will find unlimited opportunities for service to the 
pupils. The success of the school is not measurable 
by percentages of correct answers or written examination 
papers.but by the extent to which the te chers 
succeed in assisting the pupil to find himself. 
The immediate evidences of success were the interort 
which pupils took in the work, regular attendance, 
1. School Committee Report 1919-20. 
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applications from employers for discriminating selection 
for candidates for positions, appreolAtlon of parents, 
and the enrolling of pupils In the regular Snlth's School 
courses. 
In Northampton it was difficult to give the 
boys vocational training that had direct bearing in 
their work, beoause it is a small city spread over a 
comparatively large area, v/ith diversified industries, 
whose skilled employees, must be trained in service. 
The continuation school enrollment fell from 
471 in 1920, to 121 in 1951. The law did not require 
the maintenance of such a school if the number of pupils 
attending fell below 200 each year for two consecutive 
years. The enrollment figures continued to deoline and 
the school was discontinued in 1953. 
The type of pupils who formerly attended 
continuation school, are now enrolled in regular Junior 
and senior high school classes. There are at least two 
reasons for this: The raising of the compulsory school 
age to Bixteen years, and the depression, which haB 
prevented young people from obtaining employment. Today 
there is very little vocational work offered in the 
Northampton public schools; one period per week in 
manual training and sewing for each pupil. 
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The immigration of foreign speaking peoples 
into the United States from 1900 to the beginning of the 
Uorld War numbered thirteen million. Educators felt 
that one of the strongest bonds of Amerioanlsm was 
unity of language, and that faot in itself was Ha power 
for the spreading of the gospel of Americanism, namely, 
of individual opportunity in the service of all."1 
The great number of Immigrants had come into 
the country gradually, but even so it had been very 
difficult to oarry out uniform plans for teaching them 
the English language. Active workers in the field had 
been unable to keep in touch with the texts and methods 
used by other workers. After the War, many states 
decided to correct this situation, and passed laws for 
compulsory Amfrioanization classes. 
N0thlng was done in Northampton until after 
the passing of the emergency measure. Chapter 296, by 
the state legislature. This was entitled "An act to 
promote Americanisation through the Education of Adult 
Persons unable to use the English Language." The act 
provided that one-half of the expense of this work be 
borne by the state. The provisions of this act were 
accepted by vote of the school committee at the November 
meeting. The regular work of the public schools had 
1. Department of Interior Bulletin No. 39. 
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always been the greatest faotor In making Americans of 
the ohildren of Immigrants, and the evening sohools had 
been of great value to the Illiterate minors, but the 
situation In 1919 demanded that the school through 
speolal classes make a serious attempt to Americanize 
the Illiterate adult. The work was really an extension 
of the courses of the evening school classes. It provided 
for Instruction “In the English language, in the 
fundamental principles of government, and In other 
subjects adapted to fit the scholars for American 
citizenship.The greatest difficulty encountered was 
Inducing adults to attend the classes. The people worked 
during the day, and It was only to be expected that they 
would not want to give up a portion of three evenings 
aach week. 
Most of these early efforts were aimed at 
the learning of English, and the preparation for citizen¬ 
ship. A great deal of misdirected earnestness went into 
trying to Americanize the foreign born, and the result 
was resentment and opposition. The fact that they could 
not speak English did not mean that they might not have 
an education or the aptitude for one. Their foreign 
1. School Committee Report, 1918-19. 
I 
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culture was also Ignored or lost sight of by those 
oonduoting the classes. The enacting of quota laws 
reduced the number of Immigrants after 1927 and their 
education passed out of publlo consciousness. Evening 
schools still continue, and they are largely for persons 
who wish to become oltlzens of the United States, but 
the numbers have been greatly reduced. 
Special classes for children who were three 
years or more retarded in mental development were 
required by the legislative Acts of 1919. The beat 
authorities agreed that the work should be almost 
entirely handwork, and the removal of these children 
from regular olasses, and the protection from annoyance 
from other children were the chief advantages to be 
gained. 
In 1920, a co-operative organization for the 
instruction of olasses of mentally retarded children was 
arranged between President Neilson of Smith College 
and the Northampton school committee. The plan was as 
follows•— The College established in connection with its 
department of education a graduate course preparing the 
training teachers to work with retarded pupils. Tne 
pupils were under the instruction of Grace A. Taylor of 
the Smith College faculty, and she was assisted by the 
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graduate students studying and training with her. The 
work was under the general supervision of Dr. H. G. 
Townsend, head of the education department of the 
College. The classes were known as auxiliary classes 
and were held In Gill Hall. The furniture and educational 
supplies were furnished by the school department. 
This class was maintained until 1926. Then 
It was closed, and two such special classes were opened 
by the school department In the Bridge Street School 
building, under the supervision of Miss Frances E. 
Cheney, who divided her time during the school year 
between the college and the public schools. 
Today, Northampton has one class of ten 
pupils who are mentally retarded. The work consists 
almost entirely of handwork -- drawing, sewing, 
embroidery, and woodworking. 
A study of school appropriations made In 
Northampton in various years, clearly show that about 
the middle of the nineteenth century, Northampton was a 
leader in the state of Massachusetts in this field. 
Shortly after this, the appropriations began to decline 
eh&rply, and Northampton has continued to be below the 
state averare for the cost of education per pupil. 
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In 1841, the amount appropriated was $4000, 
or ^4.27 for each pupil, while the state average was 
only $2.71. Again In 1843 dividing the 307 towns of 
the Commonwealth Into 25 classes, aooordlng to the 
amount appropriated in proportion to the number of 
children, Northampton was in the first class, while 
Springfield was in the fifth class with Sunderland. 
The average amount per pupil in the state was >2.86, 
while Northampton paid $4.36. 
Beginning in 1846 when Northampton ranked 
25th in the state for expenditures per pupil, a steady 
deoline in the city^ rating set in, and by 1854, the 
city had gone down to 84th on the list and three years 
later was 168th. 
In the early 1900‘s the cost of education 
per pupil was about normal, but teachers salaries were 
smaller than the average paid in any other city in the 
state. 
Even though the cost of supporting the 
Northampton schools increased from $77,243 in 1905 
to $102,725 in 1915, an increase of 32 per cent, the 
amount appropriated for that purpose was no means 
excessive and was in fact, less than the city might 
reasonably be expeoted to devote to the education of Its 
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children. 
From the World War period till the middle 
20*s Northampton*s cost per pupil remained v< ry low as 
compared with other cities in Western Massachusetts. 
By 1925 the cost per pupil in Northampton was 11 per 
cent less than the average per pupil in the cities in 
the state, and 9 per cent less than the average cost 
per pupil throughout the entire state. Two years later 
it was 16 per cent below the state average. 
The valuation of taxable property is the 
true index of the ability of a community to support its 
sohools, and Northampton*s expenditures for schools 
continue to be lower than those in force in other places 
which are oomparable to Northampton in valuation. 
According to the annual report of the 
Massachusetts Department of Education, for the year 
ending November 30, 1939, Northampton ranked 27th in 
the list of thirty-nir.e Massachusetts cities, for 
expenditures per $1000 valuation. The local tax for 
school support was $9.81 per $1000. Northampton's 
valuation per pupil for 1939, which is based upon the 
total valuation for the city, divided by the number of 
pupils, was $8,817, which placed Northampton thirteenth 
In the list of Massachusetts cities. In the same year, 
Northampton ranked fifteenth in cost per pupil, which 
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is based on average Membership, and which. In this olty, 
was $97.25. There were only six cities In this list 
that spent less for teachers' salaries; ten oltles that 
spent less for textbooks, and twelve oltles that spent 
less for the promotion of health. It Is Impossible to 
make an accurate comparison between Northampton and 
other cities of Its size, because of the many factors 
which Influence such a study. 
SUMMARY 
"The Idea of universal education, affecting 
in some form every class of society and relating to 
every region of the country and every stage of the 
educational process, was established during the Colonial 
period.But some aspects of this plan were not worked 
out until the National period, and other Important 
phases did not develop until after the World War. 
In the years up to 1830, society was still 
mainly aristocratic; academies and private schools 
flourished, but the publio school system was still much 
as It had been In the Colonial period. The town school 
1. Monroe, Paul, Founding of the American Public School 
System, p. 39. 
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system gave way to the district system and public 
taxation was developed. 
During the latter half of the National 
period, immigration increased, eoonomio changes were 
great, the political system became more democratic, and 
the influence of the laboring classes began to be felt 
in education. School committees took up their duties 
with a more critloal attitude. Professional leaders of 
whom Horace Mann was an outstanding example, aroused 
the people*s interest in education, and started reform 
movements. The district system dominated. The question 
of praotloal versus liberal education often arose. The 
securing of well prepared teachers became a problem, and 
in Northampton a training school for prospective teaohers 
was established. The grading and classification of pupils 
was introduced. In Northampton the Primary school ;/as 
separated from the Grammar school. An Intermediate 
grade was in vogue for a time. In the 1030*s two high 
sohools were opened, one for boys and one for girls. 
There were gradual changes in the secondary school 
ourrioulum. Evening schools which were a continuation 
of the apprentice system of the Colonial period, 
continued to grow and be of great eervioe. 
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Following the World War the new developments 
were the introduction of Americanization olasses, whloh 
attempted to unify the foreign element through the 
common use of the English language; classes for the 
mentally retarded, which aimed to segregate the mentally 
handicapped children, and allow them to work at their 
own rate of ability, with a minuraum amount of academic 
work, and a considerable amount of hand work; continua¬ 
tion schools, which gave young people, between the ages 
of fourteen and sixteen, who were employed, the essential 
and supplementary general, civic, social and vocational 
training; and the growth of the Junior high school 
system out of departmentalized teaching. 
So in the National period, education became 
nationalized and democratized through administration, 
through a new system — the District school8,“through 
new teaching methods, through organization and classifi¬ 




PRIVATE SCH00L3 IN NORTHAMPTON 1784 - 1940 
“In the eighteenth century, the riae of the 
district schools accompanied by the gradual discontinuance 
of the grammar schools in Massachusetts, created a demand 
for schools with a broader curriculum and more advanced 
courses of instruction. 3o there came into existence 
many private schools and academies. Like the grammar 
schools, they served the purpose of those who we re 
preparing for college but they also attracted a much 
broader clientele.While some served merely as day 
schools for town pupils, others attracted pupils from 
greater distances. Their greatest service was that of 
broadening the soope of education and extending the 
curriculum. One of the attendant evils of these schools 
however, was that they served only the children of the 
well-to-do, while the district school was all that was 
left for the children of the poor. 
“The academies continued to flourish until 
the middle of the nineteenth century when Horace Mann 
began to urge the necessity of the free high school. 
With the establishment of the latter the academies, 
-i . ii 11 ■ '■ ~ " ~ ~ ""1 
1. Johnson, Clifton, Old Time Schools and School Books, 
p. 10. 
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which derived their students from the same source, 
1 
began to wane." 
Northampton had none of the so-called 
academies, but there were a number of private schools; 
the most famous of the early schools were the Round Kill 
School, 1823, the Gothic Seminary, 1825, and of the 
later period, Olark School for the Deaf, 1867, and Smith 
College, 1875. 
The Proprietor^ School 
A group of thirteen prominent citizens of 
Northampton were Interested In a new co-eduoatlonal 
enterprise. Dr. Shepherd, when In England, engaged 
Isaac Curson to take charge of the school. At the 
opening, September 13, 1784 there were twenty-five 
scholars, and by the end of the first year there were 
thirty-two pupils, the greatest number ever to be 
enrolled there. After four years under the same 
proprietorship the school was discontinued. It was 
later revived, because It was In existence In 1791. 
The curriculum of the school consisted of spelling, 
arithmetic, grammar, and Morse's geography, Latin ana 
1. Martin, a. H., The Evolution of the Massachusetts 
Public Sohool System, p. loo. 
French. In 1794 Levi Shepherd and others were granted 
the use of a room In the new sohoolhouse for a private 
school under the direotlon of the selectmen. This may 
have been a continuation of the Proprietor’s School. 
It is not known how muoh longer it existed, for there 
is no further record. 
Hound Hill School 
The Round Hill School which was established 
in 1823 by George Bancroft and Joseph Cogswell was 
started primarily as a preparatory school for Harvard. 
It has been spoken of as one of the most unique schools 
in the country and one "far in advance of any other of 
its time." 
The founders believed that a better provision, 
might be made for a systematic and thorough course of 
instruction and mental and moral discipline, combined 
with means for promoting health. These two men had been 
connected with Harvard, and they were also familiar with 
the literary institutions of Europe. They were 
particularly impressed with one in Berne, Switzerland, 
and used it as a model for their own. 
Mr. Banoroft advocated the classification of 
pupils according to their ability? and he did not believe 
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in stimulating pupils through use of prizes. Neither 
did he believe in ooporal punishment. 
Latin was a required subject, Greek was not 
compulsory, but was highly recommended; four modern 
languages were taught; mathematics was provided for 
those who wished to study the subject, and great stress 
was placed on physical education. 
One interesting custom of the school was the 
annual exourslon. Horses and wagons were used for these 
trips. "Pilgrimages were made to cities even as far as 
„1 
Long Island Sound, and the Atlantic Coast." Boys 
interested in doing a bit of farming, might have a small 
garden-lot and seeds and tools were furnished to him. 
Another phase of this "learn to do by doing" system was 
the so-oalled "Crony Village". The boys were provided 
with materials with which to build huts where they cooked 
the food they had raised. 
The town of Northampton did not receive the 
school gladly, because of misgivings regarding a plan 
of educating ohlldren without rewards and punishments. 
The failure of the Hound Hill School, in 1850, was 
fundamentally due to the Impossibility of adjusting the 
1, Prospectus of Hound Hill School. 
Gymnasium type of education to the existing system In 
this country. 
to/ school 
A Law School was opened in Northampton In 
1823, by Elijah H. mile and Samuel Howe. It vraa 
established for the purpose of assisting law students 
with the "wisdom, learning and experience of those best 
qualified to teaoh that abstruse solenoe.'’1 The use 
of recitations was recommended, for the purpose of 
scouring more faithful attention on the part of the 
pupil and the preparation of debates aided the student 
in skillful investigation and discussion. There was 
an extensive law library, to which students had aooess 
at all times. The school, though small, had some famous 
graduates. One was Franklin Pieroe of New Hampshire, 
who became President of the United States in 185*3. 
Miss I fftt1 s Gothic Sc: iInary 
From 1826 - 1848 Hiss Margaret Dwight, a 
grant granddaughter of Jonathan Edwards conducted a 
private sohool for girls, whloh was called "Qothlo 
1. Prospectus, July, 1826. 
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3emlnary.n The school was divided Into three departments; 
Primary, Secondary and Senior. At ita height the school 
enrolled 200 pupils. 
The following is a portion of the introduction 
of the school catalog. 
*'A scholastic course is not regarded as 
complete until the pupil possesses the pov;er of 
abstraction, accuracy in discrimination and a capacity 
for thorough and successful investigation, also the 
ability to acquire and impart knowledge on any subjeot 
treated of in books; also equal solicitude to establish 
those habits which are essential to the - practical 
purposes and duties of life - system, order, neatness, 




The only available information on the 
Gheradl School is an advertisement, dated January 2, 
1826, which was sent to the North American Review for 
printing. 
1. Early Northampton, D. A. R., p. 63. 
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MIn the month of May of the present year, 
i*r. and Mrs. D. Gheradl propose to establish a Northampton 
School for Young Ladles. The various branches of Li*glish 
education will in the first Instance claim attention. 
There will be constant opportunity afforded for acquiring 
the Latin Language, the French will be taught by a 
native of France, as will Italian by a native of Italy. 
Music will be taught efficiently, the habits of domestic 
life must fix the character of the discipline, and the 
plainest duties will not be overlooked.11 
The Qolleglate Institute 
In 1849, Lewis J. Dudley, established a 
classical school for boys which flourished until 1862 
when it wao discontinued, due largely to the fact that 
many of the pupils were sons of southern planters, who 
were called home because of the Civil W&r. Later this 
same Mr. Dudley was largely responsible for starting^in 
1867,the Clarke School for the Deaf. 
The school catalog for 1860 had the following 
statement: “Its primary design is to prepare youth 
thoroughly for College or for Business, and at the sane 
tine to give them a genial home. In other words, It Is 
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intended to be a Family Boarding Sohool of the highest 
order. No pains are 3pared to promote health, happiness, 
virtue and scholarship. A limited number of Day pupils 
is received, provided they are under the dare of some 
responsible citizen of Northampton, in hours not devoted 
to study.” 
Most of the teaching was done by the principal, 
and the instruction was adapted to the age, capacity, 
and peculiarities of the pupil. Thoroughness and 
accuracy were rigidly enforced. 
The Clarke 3chool 
The Clarke Institution for Deaf Mutes was 
the first public establishment in the United States 
where the deaf were taught to read the lips, and mutes 
were taught to speak. 
It is interesting to note how and why this 
method happened to be adopted. In 1864, Miss Harriet 
B. Rogers, who later became the principal of Clarke 
School, undertook the care and instruction of a deaf- 
mute child in Chelmsford, Massachusetts. She planned to 
use the articulation and lip-reading method, which was 
in use in Germany. She did not know the details of the 
German system, but devised one of her own. She also 
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planned to use the manual alphabet, but Boon found thet 
if she was to be successful with the articulation and 
lip-reading method, it was not a good plan to try to 
combine the two methods; because the child, finding the 
lip-reading to be more difficult than reading from the 
fing're, vns content to relie on the latter. Therefore 
she abandoned the manual alphabet, and had surprising 
results. 
She received the aid of Mr. Gardiner C. 
Hubbard of Boston in gathering prominent men to see the 
work she had done with her first pupil, Fanny Cushing. 
In 1864, Mr. Hubbard had asked the legislature 
for a charter to establish a school for the deaf in 
Massachusetts, but had failed to obtain it. Two years 
later Mr. Clarke offered to give $50,000 to have a school 
for the deaf established in Northampton. A charter was 
then requested, there ware many hearings, a great deal of 
controversy, and a demonstration by Miss Rogers* pupils 
before members of the legislature. An act was passed 
June 1, 1867, incorporating the Clarke School. 
The school was immediately established in the 
former Gothic Seminary, with Miss Rogers as Principal. 
She brought her pupils with her to Northampton, and 
continued to use her method whloh was the exclusive use 
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of speeoh, lip-reading, and writing as means of Instruction. 
The purpose of the sohool Is to provide 
instruction for girls and hoys who, because of total or 
partial deafness, are unable to profit by the instruction 
given in schools for hearing children. The Oral Method 
of instruction is still employed. Pupils are admitted, 
space permitting, at three years of age. The exact 
number of years required to complete the course of study 
cannot be stated, as the age and attainments of entering 
pupils vary so greatly. The pupils are divided into 
three distinct groups, eaoh constituting a family and 
department by itself and each group is housed in a 
separate building. Sewing, cooking and light housework 
are taught the girls, while the boys are taught manual 
training. 
A normal school is also conducted which is 
the official treachers1 training school of the American 
Association to Promote the teaching of Speech to the Deaf. 
# 
Smith College 
In 1762, a petition was sent to the General 
Court of Massachusetts by the leading citizens of Northampton, 
asking for a college in that vicinity. A charter was made 
by Gov. Barnard in 1762, incorporating “certain citizens 
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of Hampshire County into a body politio to be known as 
Queen’s College.M According to the charter the college 
must be located in Northampton, Hatfield, or Hadley, and 
must give an education equal to that of Harvard. "The 
Jealousy of Harvard thwarted the undertaking then; and 
its originators died with little encouragement that 
their project would ever succeed. The founders of Smith 
College carried forward their unfinished work."1 
Sophia Smith’s realization of the lack of 
cultural and educational advantages for women seemB to 
have been her reason for wanting to found a college for 
women, that would be "equal in all respects with the 
highest educational institutions in the land," including 
of course the colleges for men such as Harvard and Amherst. 
Accordingly she left a sum of nearly $400,000 
for the founding of a female college. Her will, in part, 
read as follows: 
»I hereby make the following provisions for 
the establishment and maintenance of an Institution for 
the higher education of young women with the design to 
furnish for my own sex means and facilities for education 
equal to those which are afforded no* In our Colleges to 
1. 3eelye, L. Clark, Thejarly History of Snlth College, 
p. 26* 
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young men." "It is my opinion that by the higher and 
more thorough Christian education of women, what are 
called their "wrongs" will be redressed, their wages 
adjusted, their weight of influence in reforming the 
evils of society will be greatly increased, as teachers, 
as writers, as mothers, as members of society, their 
power for good will be incalculably enlarged.■ 
Largely through the Influence of Rev, John M. 
Green, she decided on Northampton as the best location 
for the College. In deciding the location she stipulated 
that the town of Northampton was to raise an additional 
$25,000. This amount was voted in 1871. 
The General Court of Massachusetts granted a 
charter on March 3, 1871. This was the first charter 
of the kind ever issued by the Commonwealth to an 
institution for the education of women. It gave the 
trustees "full power to grant suoh honors, degrees and 
diplomas as are granted or conferred by any university, 
2 
college, or seminary of learning in the United States. 
Smith was the first women*s college to be 
founded as a college and not as the outgrowth of a 
preparatory school. Hitherto no college for women had 
1. Catalog Smith College 1939. 
2. Seelye, L. Clark - The Early History of 3mlth College 
P* 6. 
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started without a preparatory department; none had 
required Greek for entrance; and in the majority of them 
both the quality and quantity of the work demanded was 
little more, and often less than in the best secondary 
schools. 
In order to break down the popular opinion 
that a womans oollege must be of an inferior intellectual 
type, it was deoided to adopt the preveiling requirements 
for admission in the New England colleges. The course 
of study for the first year included Greek, Latin, 
Mathematics, Botany, History, French and Hygiene. 
Notwithstanding the adverse criticism against, 
and the lack of popular sympathy for higher education 
for women, the Trustees would not change their policy 
or modify the requirements for admission. Only fourteen 
applicants were able to pass satisfactorily the 
examinations. They came from six states: Connecticut, 
Delaware, Maine, Ma-ssa.chusetts, New York, and Vermont. 
Affiliated sohools of music and art were first 
announced in the official circular for October 1880. The 
aim of the Sohool of Music was Mto provide the best 
facilities for students who desire to pursue any oranch 
of music, practical or theoretical.” The Trustees 
established a School of Art, "with the design of furnishing 
both to members of the College and to special students, 
98. 
an opportunity for the progressive study of Drawing, 
Painting, and Sculpture." 
There has been an attempt to adjust education 
both to a large group and to the Individual. This has 
resulted in a combination of the "free" elective and of 
a "prescribed" system..a broad general foundation in 
various fields of knowledge during the first two years, 
and a more intensive study of a major subject during the 
last two. There is still another method, the Special 
Honors scheme. This gives an opportunity to work under 
tutorial direction at a student*s own rate of speed, with 
a minimum amount of marks and tests. The Junior Year 
Abroad permits students interested in languages to 
incre.se their facility in the only really satisfactory 
way; and at the same time become acquainted with the 
culture and dally life of the country. The uolle^e 
maintains two summer schools .... one for music, °nl the 
other for Social Work, there are also summer field 
courses in Geology. 
Students majoring in Education may obe'trre at 
first hand, two Interesting contemporary experiments In 
progressive education! the Day Sohool, and the Eursery 
School. The Day Sohool offers Instruction to children 
from five ye rs of age through the junior high school. 
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The eight grades are divided into six groups. One 
teaoher remains with a group two years, and there are 
apprentice teaohers for each group. The Nursery School 
is for children from two to five years of age, and they 
are divided into two age groups. The purpose of this 
school is to give soolal contacts not made at home, to 
aid in habit training, and all round development of the 
child through wholesome play. The work oonsists largely 
of music, finger painting, rhythms and stories. 
An interesting contrast between the small 
beginnings and the present rchlevemente of Smith College, 
may be summed up as: 
13 acres to 119 
$400,000 to assets of over 14 million 
14 students to 2000 
11 graduates in 1879 to 14,000 alumnae'*’ 
"Today Smith College stands a monument to 
magnificent success, for it is the largest resident 
college for women in the world, as well as one of the 
u2 best and most truly liberal. 
1. O'Brien, Harriet E., Smith College Today, p. 16. 
2. Ibid. 
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The Florence Kindergarten and Hill Institute 
The Florence Kindergarten was etarted by 
hr8. 0. B. Aldrich In 1876, In the hone of Mr. Samuel L. 
Hill who erected the present building on Pine 3treet. 
The direction of the whole Institution was given over 
at that time to men and women known as the trustees of 
Hill Institute. 
This kindergarten was probably the first 
endowed Institution of Its kind in the country. Its 
object was to "promote a healthy physical, intellectual 
and moral development of young children." The facilities 
of the school were made free to all people of Florence, 
each one contributing such sum as he felt disposed. 
Many parents saw the advantage of having suoh a school 
and made use of it. "Mothers* meetings" so-called were 
held regularly at the Kindergarten building. Here 
mothers gathered to discuss the care and education of 
children. In 1877, a Kindergarten training class was 
established. According to Trumbull’s History of tie 
Connecticut Valley this "particular department gained 
considerable reputation in all parts of the U. 3." 
In his will Mr. Hill left additional funds 
for "educational, charitable or other purposes, to be 
appropriated In suoh a manner as to promote the well- 
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being and elevation of humanity." This led to the 
formation of olaeses in sewing, and in 1898, the 
department of Domestio Art was established under the 
direction of a tr lned teaoher. In 1900, the department 
of Domestic Science was opened, and in 1905 a Manual 
Training department was added. The latter was made 
possible by the philanthropy of Mr. Alfred T. Lilly. 





The kindergarten Instruction covers a one 
f%(Kt course. Children who are four years of age before 
July first, and whose parents are residents of Florence 
may be registered. In keeping with the wishes of the 
founder parents* meetings ard held monthly. 
There are manual training classes for the 
boys of the sixth, seventh, eighth, and ninth grades of 
the Florence schools, and evening classes for those 
employed during the day. The domestio science department 
offers classes In general oookery for the girls of the 
same grades In the Florence sohools, and evening classes. 
The work of the domestic art olasses 1b divided into 
sewing classes for grammar school girls, day classes 
for women, and evening classes. 
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Burnham and Capen Schools 
Miss Mary A. Burnham, a former teacher at 
Wellesley College desired to establish a school for 
girls which would"differ essentially from the approved 
boarding schools of that time.'* President Seelye learn¬ 
ing of this suggested that the school be opened in 
Northampton. 
Miss Bessie T. Capen, an instructor at Smith 
College Joined Miss Burnham in the enterprise. The 
school, called "The Classical School for Girls," opened 
in September 1877. "The special design of this school 
is to prepare girls for Smith College. It, is also for 
those who wish to fit for other colleges, or who in 
contemplating a college course, desire a thorough school 
training and advanoed instruction in special cotu ses. 
Therefore there are two courses of study, classical and 
academic." 
The two women decided against Joint ownership, 
1, Daily Hampshire Gazette, 1885. 
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and Miss Oapen rented the house at 84 Elm Street. 
During the summer of 1880, they Issued their first 
circulars as associate principals. After Miss Burnham’s 
death In 1885 It was agreed by the exeoutors of her 
will that the school was to go to Miss Oapen, who took 
the title of principal and changed the name of the 
school to "The Mary A. Burnh.am School for Girls.f Due 
to legal complications over the title of the school, 
and the discontinuance of the lease, In 1909, Miss Oapen 
decided to call It "Miss Capen’s School.H 
"These Institutions are the typiflcatlon of 
modern girls schools. The free, wholesome, athletic 
life tends to make womanly rather Chan too effeminate 
students. We have learned at last that woman’s chief 
cherrn of daintiness Is not incompatible with common 
sense and self-reliance. The wide distribution of the 
homes of pupils of these schools, has its broadening 
effect and a tendency to develop catholic tastes which, 
we believe, is the chief end of education. They are 
worthy places of preparation for the splendid college in 
1 
whose Interest they were founded. 
In her will Miss Oapen bequeathed the school 
1. Atwood, Wm. T., Northampton the Meadow Olt^ 
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property to her two nieces, but if they did not core to 
or ry on the school, then the estate wap to be bequeathed 
to the trustees of Smith College. The Daily Hampshire 
Gazette of February 11, 1921 stated, "The Capen School 
yesterday was transferred to Smith College, and it waa 
announced by the trustees of the College that after the 
close of the school in June the school would go out of 
existence and the Capen property be used by Smith 
College to relieve present crowded conditions." 
In that same year deeds were passed by the 
Burnham heirs conveying the ownership of the Burnham 
School to Miss Helen E. Thompson, who had been head 
mistress of the school for a number of years. 
The sixtieth anniversary of the Burnham 
School was celebrated June 11, 1937, That summer Tie 
school was closed due to bankruptcy. It was reopened 
September 1939 under the direction of its new owner 
Mrs* Emerson. 
At present the school has three oourses of 
study. 
1. College preparatory 
a. Four year course 
b. One year intensive review 
2. Academic course four years 
For those not preparing to enter college. 
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3. Liberal Arts one year 
Open only to high sohool or preparatory 
school graduates.1 
Parochial bchoola 
The property which was purchased in 1091 for 
St. Michael*8 Parochial School had previously been used 
for the Gothic Seminary, 1835; the Collegiate Institute, 
1849; the Clarke School for the Deaf, and the Shady Lawn 
Sanitarium, The sohool was opened the following 
September with an enrollment of 150. The original build¬ 
ing was replaced in 1911, and the growth of the sohool 
required the addition of a separate high school building 
in 1929. 
The sohool is under the direction of the 
Sisters of 3t, Joseph and the priests of St. Mary's. 
In the primary grades the children are taught phont tics, 
reading, writing, arithmetic and social sciences. These 
subjects are continued in the grammar grades with the 
addition of formal grammar. All classes in the high 
sohool are at present obliged to take two years of Latin 
College Preparatory and Classical students te*e two more 
1. Catalog Burnham School, 1939-40. 
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years of Latin. Four years of English are required of 
all students. In the Classical and College Preparatory 
courses, four years of Mathematics, three of Frenoh, three 
of Social Sciences, and one of Civios are required. 
Physios and Chemistry are taught for one year each. 
After taking the regular course for two years, students 
may elect a two years Commercial course. This program 
includes Shorthand, Typwriting, Commercial Law, English, 
French as well as Commercial Ethics and Deportment. The 
passing mark of the school is 65, and certificate grade 
is 85. 
The Saored Heart Parochial School, which is 
connected with the French Catholic Church was also opened 
in 1891. At first the school was conducted by lay 
teachers, but three years later the Sisters of 3t. Joseph 
of Springfield came here to teach. In 1897 the Sisters 
of St. Joseph de Chanbery of France came here and still 
have charge. There is no high school department at the 
Saored Heart School, only primary and grammar grades. 
Northampton Commercial College 
The Northampton Commercial College which is 
a member of the Hew England Business College Association 
and of the National Association of Accredited Commercial 
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Schools was founded In 1896. 
“The purpose of the College Is to supply 
young people with a definite, technical education fitting 
them to conduct the business transactions and activities 
which will constitute a vitally Important part In their 
own lives, and to promote the development of character 
and of business habits required to fill acceptably 
positions of trust and responsibility In the business 
world. Such a training Is a sure means of support and 
a solid foundation on which to build a successful 
career. Equally Important, It Is a protection against 
.1 
loss of the fruits of labor In other fields." 
The courses offered are; Business Administra¬ 
tion and Accounting, Executive-Secretarial, Commercial 
Normal, Junior Secretarial, Stenographlo-3ecretarlal, 
and General Business. 
The College also maintains an Evening School 
whloh Mprovides educational opportunities for those who 
2 
are employed during the day.H Intensive work in 
Shorthand and Typewriting may be taken at the Summer 
Sohool • 
1. Catalog Northampton Commercial College, 1939-40 
2. Ibid 
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Smith*a Agrloultural Sohool 
By the will of Oliver 3mlth, July 15, 1844, 
a aura of $200,000 waa to be managed as an accumulating 
fund until it reached the sum of $400,000. Then it was 
to be divided into three distinct funds, one of which, 
amounting to 830,000 was for the purpose of founding 
the Smith* a Agricultural School at Northampton. But the 
sohool was not to be established until 60 years after 
his death, and the fund was to accumulate during that 
time. 
The will stated that at the expiration of the 
full term of * Sixty Years* the custodians of the fund 
were to pay over to the *Town of Northampton* such an 
amount as might be thought necessary and proper; *for 
the purpose, in the first place, of purchasing a Farm, 
or a tract of land for a Farm, within the limits of 
said Town, for a Pattern Farm, to be so improved in 
practical details a8 to become a Model, as far as cr.r. 
be effected by time and experience, to fanners generally; 
and in the second place, for the purpose of purchasing 
another Farm, or tract of land for a Farm, as near to 
the said Pattern Farm as may be within said Town, to be 
designated for an Experimental Farm, t0 ald and asei8t 
the labors and improvements of the Pattern Farm in the 
loa. 
Apt and Science of Husbandry and Agriculture.1,1 
This notable document was drawn up eighteen 
years before the passage of the so-called "Land Grant 
Act" of 1862 which gave American oolleges of agriculture 
and mechanic arts their first great Impetus toward the 
splendid development they have now achieved, and more 
than forty years before the passage of the first federal 
act for aiding In the maintenance of agricultural 
experiment stations to be established In the different 
states and territories. 
In Public Document No. 76 the commission on 
Industrial education stated: MTo Northampton belongs 
the credit of providing funds for the first agricultural 
school In the state to be established through the 
Commission.M 
The purposes of the School as stated In the 
1908 report were: "Preparation for certain kinds of work 
and management will be the primary aim of this new 
school. It will provide training in agriculture with a 
view to efficient and enjoyable farming; in household 
economy, with a view to efficient and enjoyable house¬ 
keeping and home-making; and in mechanic arts, as either 
1. Everts, Louie H., History of the Connecticut Valley. 
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a foundation for desirable apprenticeships In the oases 
of boys who enter at fourteen years of age, or as 
preparation for the work of Journeymen or foremen In the 
cases of students more mature. Whatever a publlo 
Industrial sohool of such breadth of curriculum and of 
equal resources, can do> this new school will endeavor 
to do toward making work more intelligent, better direoted, 
and better done. 
"Attention in all courses will be paid to 
preparation for good citizenship. Eaoh course will aim 
to graduate young men and young women who, wheresoever in 
the future they may be found, shall be capable in their 
vocations, broadly Intelligent, and in all things clean 
and hlghminded. 
The courses offered at present arei Household 
Arts, Agriculture, Carpentry, Sheet Metal, Silk lextile. 
Automobile Mechanics and Electricity. 
Northampton Sohool for Girls 
The Northampton School for Girls Is conducted 
by Miss Dorothy M. Bement and Miss Sarah B. Whitaker, 
both of whom were formerly connected with the Capen School 
This sohool was started because of the rapidly 
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increasing need for special preparatory training for 
women*s colleges. According to the school catalog, the 
object of the school is Mto prepare girls for college, 
careful attention being given to each girl's individual 
needs as regard health and physical development, sound 
scholarship, and the right habits of study. The spirit 
of oo-operation in community life and thoughtful 
consideration of others guide and govern the life of the 
school. Girls preparing for college should be so trained 
that they will be ready to meet the freedom and opportunity 
of college life without losing the poise and sense of 
proportion.m1 
The usual college preparatory subjects are 
offered — English, Algebra, History, Latin, Foreign 
language. A girl may arrange her program to follow her 
particular Interests, i.e. with extra credits in Science, 
History, or Music. 
There are at present about forty resident 
students, and an equal number of day students. 
1 Catalog, Northampton School for Girls, 1959-40 
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CONCLUSION 
wIt Is characteristic of the American people 
and of this Commonwealth that they have ever held the 
public school of first Importance. This has been seen 
to be at once a duty and a privilege. In providing 
education for Its citizens the State provides for Its 
own perpetuity and strength. Gradually It has come to 
be recognized that for its own sake the State may well 
insist that education should be oompulsory for 
elementary subjects and free In all departments; 
primary, secondary and higher. The development should 
be continuous and wisely directed to correspond with 
both the needs of the pupils and the financial resources 
„1 
of the municipality." 
A survey of the history of education in 
Massachusetts reveals the fact that the situation in 
Northampton takes its place easily in the picture of 
the development of education in the state. Public 
sentiment was slow to support education in general. But 
it remained for the early fathers who had brought with 
them to this country the ideas of education as they 
had seen it in England, to lay the foundation, through 
legislation, for the high standards of education 
1. 
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maintained throughout the state. This they did by 
placing upon the towns the responsibility for the 
education of Its youth. In many Instances this 
responsibility was evaded, but In suoh oases a penalty 
was Imposed so that negllgenoe was not overlooked. 
The publlo school system of Northampton has 
been developed gradually and not without a good deal of 
opposition from a conservative and rather wealthy element 
In the town. This element opposed for a long time the 
admission of girls Into the publlo schools, but after 
the beginning of the nineteenth century, its opposition 
ceased. 
This study of the development of education, 
In both public and private schools, in the town of 
Northampton, Massachusetts from 1663-1940 has described 
some of the outstanding characteristics of both the 
secondary and elementary schools as they have evolved 
during a period of nearly three centuries. 
In the 1840*s, education in Northampton was 
adequate and Intelligent, and If we can Judge anything 
by the appropriations made during those years for publlo 
schools It was probably superior to most towns of Its 
else. But by the 1860's a steady decline In the matter 
of comparative appropriations had begun, until In 1857 
It only ranked 168th among 332 cities of the State, 
whereas a quarter of a century before It had ranked 
25 th. 
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Throughout the Colonial Period In Massachusetts 
the high Ideals of education had been maintained. But 
In the eighteenth century conditions changed. The early 
fervor for schools and learning In large part died out. 
It was a period of warfare and Invasion. The support of 
the required grammar school became a grievous burden, 
and many towns were Indicted for failure to comply with 
the law. With the gradual discontinuance of the grammar 
schools, due to the less stringent requirements of the 
law of 1789, there was found In many communities a need 
for advanced instruction to fit the youth for oollege. 
So after 1802 the private school began to flourish. 
About 1825, Northampton acquired a reputation 
for being an enlightened educational center through 
the Round Hill School for Boys. 
Some evidence of the ability of Northampton's 
teachers in the early private schools, may be found in 
the fact that Southerners were patrons of all the 
outstanding schools, — the Round Hill School, the 
Gothic Seminary, and the Collegiate Institute. In fact, 
the latter Institution was so dependent on Southern support 
that It was foroed to break up when the Civil War took 
away the major part of Its students. 
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Two of the private schools for girls - the 
Mary A. Burnham School, and the Oapen School were 
•'known from ooast to coast.1' Smith College haB grown 
into the largest resident womens college in the world. 
The Clark School for the Deaf is known throughout the 
country. 
The establishment, in 1837, of a State Board 
of Education brought about a greater uniformity in 
education. Through the efforts of Horace Mann the 
interest of the people was aroused to the advantages 
of public school education, with the establishment of 
the free public high school (first one in Northampton — 
1835) the private school began to wane. 
"Northampton has been a pioneer in education, 
and today it is a centre of power in the educational life 
of New England. No city of its size is better equipped 
in this respeot. Brilliant men have been on its list of 
educators from the days of Eleazer Mather in 1671 to 
the present, 
The Northampton sohool department continues 
•» 1. Bridgman, S. E 
January 1900. 
Article in New England Magazine, 
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to offer educational opportunities which are at least 
as good as the average at a cost which is distinctly 
below the average for the schools of the state. The 
success of graduates of both the college preparatory 
and commercial courses of the high school, the results 
of standardized tests given in the elementary schools, 
the fairly generous scope of subjects offered, and 
other evidence from unbiased sources Indicate that the 
local schools are maintained at a commendable average 
of efficiency. 
An age-grade study of the public schools of 
Massachusetts published in 1928 by the State Board of 
Education showed that only one of the thirty-nine 
cities of the state exceeded Northampton in the 
Macceleration” of its pupils. Forty-five and six 
tenths per cent of the pupils in the local school were 
accelerated. In other words, they were in higher grades 
than most pupils of the sane age in the other cities of 
the state. This was partly due to the entering age, 
which averaged slightly over five and one-half years. 
Training in the tool subjects showed up very well in 
standardized tests. Success of Junior high school 
pupils in high sohool, and high school pupils in college 
were further proofs of the benefit of this acceleration. 
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The excellent reoords made by the high school 
graduates of Northampton has not been due to the 
“brilliancy of the pupils", to the long school hours 
(shortest day In the state), to the high cost per 
pupil (below average), or to superior equipment, “The 
explanation is that there is an organization from the 
first grade up through the elementary school, the 
Junior high school and the senior high school planned 
M1 
to secure results." 
The prevalent conception in Northampton of 
the best sort of education seems to have been - the 
schools should provide not only learning, but a training 
for life, Northampton has remained an educational oenter, 
of high standards, and of an apparently conservative and 
classical cast. 
1. School Committee Report, 1936. 
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